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ABSTRACT 
 
Dzakiah Kinanti Eka Putri Kadir (133221294). 2019. Teaching Vocabulary for the 
Seventh Grade Students of SLB Dharma Anak Bangsa in Academic Year 2018/ 
2019. Thesis. English Education Department Study Program, Islamic Education 
and Language and Culture Faculty. 
 
Advisor: Dr. H. Giyoto, M.Hum. 
  
Keyword: Vocabulary, teaching and learning, SLB Dharma Anak Bangsa 
 
This research aims at finding the answer to the problem of the research 
which is the teaching process of vocabulary by the teacher of the seventh grade 
students of SLB Dharma Anak Bangsa in the academic year of 2018/ 2019. The 
objective of the research involves some aspects, namely: teaching and learning 
process, strategy, material, media and evaluation 
 
This research was conducted at SLB Dharma Anak Bangsa in the 
academic year of 2018/ 2019. The subject or informant of this research is the 
English teacher who teaches the fourth grade students with mental retardation. 
This research used descriptive qualitative method. The data of research derived 
from event, documents, and interview.  The techniques of collecting the data are 
observations, interviews, and documentation. The techniques of analyzing of the 
data reduction, data display, and verification. The researcher use triangulation as a 
trustworthiness of data. 
 
The result of this research shows that the teaching and learning process to teach 
students with mental retardation at SLB Dharma Anak Bangsa is not different 
from teaching the normal students in general which consists of Motivating 
Strategies, Presentation Strategies, Skill Practice and Assessment. However, there 
are some strategies, media, method, and material used by the teacher to conduct 
the learning. Some strategies used by the teacher were Total Physical Response 
(TPR), gesture, sign language. The material of vocabulary given to the students 
only simple vocabularies since students with mental retardation have slow 
learning. The media that often used by the teacher were picture, realia, LCD/ 
projector, and video. Those components in the teaching and learning process for 
the students with mental retardation has help them to understand and built 
vocabularies in English. The teacher used assessment or evaluation such as 
matching picture, coloring, find new words, and game. Besides, semester and 
national examination also conducted to follow the curriculum for SLB student. In 
general, the learning process has been conducted well, and the way of teacher 
teach has increase the ability of students to acquire vocabularies in English. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Learning English is important and people all over the world decide to 
study it as a second language. Many countries include English as a second 
language in their school syllabus and children start learning English at a young 
age. Knowing a second language is, no doubt, a high priority in this century. 
Not being able to speak languages other than mother tongue could be 
considered a form of illiteracy (Rondal, 2000).  
However, learning a second language is not a simple task. There are 
major explanations for why students experience difficulties in language 
classes. Having negative attitude, low motivation, high anxiety, or even brain 
function can be considered as the most important reasons (Banks, 2008). The 
situation is exacerbated when it comes to teach a second language to persons 
with intellectual disability. It is clear that they suffer from several mental 
impairments, one of which is language deficiency. According to the American 
Association on Mental Deficiency, "Mental retardation refers to sub-average 
general intellectual functioning which originates during the developmental 
period and is associated with impairment in adaptive behavior."(Heber, 1959)  
Although many studies have been done in order to examine the 
learning ability of mentally retarded persons in general, and how well they 
could learn their mother tongue, not much have been done to investigate the 
effective ways of teaching them a second language.  
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Many researches support the notion that native language abilities 
weigh significantly in a student„s potential to learn a second language; 
however there are many positive reports on successful foreign language 
learning by individuals with intellectual disability despite their difficulties in 
first language acquisition.  
In his article on bilingualism in mental retardation, Rondal (2000) 
reports cases with Down syndrome who had deaf parents, and they could 
develop certain level of both English and sign language. He also states that 
children with intellectual disability who were raised with bilingual parents can 
develop a certain degree of bilingualism. By observing many disabled children 
who were able to speak and comprehend more than one language, he 
concludes that learning foreign language seems to be within the capacity of 
children with intellectual disability. It seems that a child's foreign language 
communicative ability, even if a child is mildly mentally disabled, can be 
provoked by using a professional approach to teaching and learning (Krapez, 
2010). The research data conducted by Krapez (2010) suggested that these 
children are capable of achieving certain foreign language skills. But it is 
teachers' foreign language competence and their pedagogical approach which 
both play a decisive role in the process of foreign language acquisition. 
 Lynch (1978) stated that children with intellectual disability work best 
when they are rewarded, and encouragement can enhance their learning. This 
study aims to investigate the assumption that giving exaggerated affection and 
care to learners with intellectual disability, can direct their attention, and 
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motivate them at a time. Moreover it can increase their self-confidence and 
enhance learning. 
Vocabulary, as one of the knowledge areas in language, plays a great 
role for learners in acquiring a language (Cameron, 2001). Harmon, Wood, 
&Keser, (2009) as well as Linse (2005) state that learners‟ vocabulary 
development is an important aspect of their language development. Although 
it has been neglected for a long time, researchers have increasingly been 
turning their attention to vocabulary e.g. Carter and McCarthy (1988), Nation 
(1990), Arnaud and Bejoint (1992), Huckin, Haynes and Coady (1995), Coady 
and Huckin (1997), Schmitt (1997, 2000) Read (1997). 
Vocabulary knowledge is often viewed as a critical tool for second 
language learners because a limited vocabulary in a second language impedes 
successful communication. Underscoring the importance of vocabulary 
acquisition, Schmitt (2000) emphasizes that “lexical knowledge is central to 
communicative competence and to the acquisition of a second language”. 
Nation (2001) further describes the relationship between vocabulary 
knowledge and language use as complementary: knowledge of vocabulary 
enables language use and, conversely, language use leads to an increase in 
vocabulary knowledge. The importance of vocabulary is demonstrated daily in 
and out the school. In classroom, the achieving students possess the most 
sufficient vocabulary. 
Foreign languages are considered to be difficult for children with 
specific learning difficulty SLD, such as mental retardation to learn. These 
children usually have difficulties even with their mother tongue. A child has 
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problems with the language even if it is a language where the pronuncation of 
words corresponds to their written form, so that the child is quite lost when 
learning foreign languages such as English or other foreign languages.  
This research deals with teaching English vocabulary to children with 
specific learning difficulty (SLD), particularly children with specific learning 
difficulty of mental retardation. English lessons, and language lessons at all, 
represent one of the crucial moments for these children. Disability to learn to 
read or reading difficulties make acquisition of any language skills and 
subskills very difficult.  
In learning vocabulary the mentally retarded students need more 
efforts than normal students to help them remember the words. According to 
Carter and Nunan mentioned, “A definition of learning a word depends 
crucially on what we mean by a word, but it also depends crucially on how a 
word is remembered, over what period of time, and in what circumstances it 
can be recalled and whether learning a word also means that it is always 
retained”. It means that in learning vocabulary the students need not only to 
learn a lot of words, but also to remember them. Moreover, teaching 
vocabulary to the mentally retarded students is not the same as teaching 
vocabulary to normal students.  
The teacher should apply a suitable method in teaching vocabulary to 
the mentally retarded students. As mentioned by Nationas quoted by Linse, 
“Teacher should facilitate vocabulary learning by teaching learners useful 
words and by teaching strategies to help learners figure out meanings on their 
own.” Brown also stated, “Teaching is guiding and facilitating learning, 
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enabling the learner to learn, setting the conditions for learning.” It means that 
the teacher is a facilitator for learning. She should use useful words and 
different strategies in teaching vocabularies, in order to make the students 
interested in learning vocabularies. 
A preliminary observation at SLB Dharma Anak Bangsa showed that 
students have problems in understanding the vocabulary especially to 
remember and define every words. They can not understand English well, 
although they were taught the easiest material, they will be quickly forgotten. 
It takes long time for mental retardation students to master the material. So, 
the appropriate method in teaching learning English is needed to make the 
mentally retarded students understand well. 
In SLB Dharma Anak Bangsa, the teacher has an effective methods 
and strategies to educate them. It is an attractive case that made the researcher 
did an observation. The mild mental retardation who is considered still has 
potential in control the subjects, can socialize more widely and able to sustain 
his own life, became an object of in this observation. 
Johnson and Paulson (1976) in Richard and Rodgers (1985: 22) said 
that learners were seen as stimulus-responsive mechanism whose learning. 
The learner is the planner of his or her own learning program and thus 
ultimately assumes responsibility of what he or she does in the classroom. The 
learner is monitor and evaluator of his or her own progress. Learner is a 
member of a group and learns by interacting with others. Learner is a tutor of 
other learners. Learner from the teacher, from other students and other 
teaching sources. 
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Based on the above explanations, the researcher is interested in 
conducting a research to describe the teaching learning process of vocabulary 
at SLB Dharma Anak Bangsa. Therefore, this research entitled: “TEACHING 
VOCABULARY FOR THE SEVENTH GRADE STUDENTS OF SLB 
DHARMA ANAK BANGSA IN ACADEMIC YEAR 2018/ 2019”. 
 
B. Identification of the Problem 
Based on the background of the research, the researcher identifies some 
problems as follow: 
1. Some studies indicated that moderate mental retardation students are able 
to enhance their work skills and living abilities through functional 
vocabulary learning at the seventh grades of SLB Dharma Anak Bangsa in 
academic year of 2018/2019. 
2. A preliminary observation at SLB Dharma Anak Bangsa showed that 
students have problems in understanding the vocabulary especially to 
remember and define every word at the seventh grade of SLB Dharma 
Anak Bangsa in academic year of 2018/2019. 
3. An enormous teaching challenge is appealed in special classes particularly 
to children with mental retardation, therefore appropriate teaching method, 
media, or material is needed at the seventh grade of SLB Dharma Anak 
Bangsa in academic year of 2018/2019. 
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C. Limitation of the Research 
This research has broader scope and it is impossible for the researcher 
to handle all problems. Therefore, in this research, the analysis is limited on 
the teaching process of vocabulary at the seventh grade students of SLB 
Dharma Anak Bangsa in the academic year of 2018/ 2019. The subject of the 
study is the seventh  grade students of mental retardation. The analysis of 
teaching process in this research is classified into several topics, they are: 
teaching objective, curriculum, syllabus, material, aspect of the process of 
vocabulary, classroom procedure in vocabulary teaching-learning process, 
classroom activities in vocabulary teaching-learning process, the roles of 
teacher, strategies for teaching vocabulary, the roles of students, and problem 
faced in vocabulary teaching-learning process. Meanwhile, the research 
emphasized on the startegies, materials, media, and evaluation of teaching 
vocabulary by the teacher in teaching the students with mental retardation. 
The first theoretical part of this research should provide the necessary 
information about teaching vocabulary, definitions of students with mental 
retardation and their origin, the influence of students with mental retardation 
on small learners, and different methods and techniques that could be suitable 
for these learners. The second part is practical and suggests concrete 
techniques for teaching English vocabulary.  
D. Problem  Statements 
In reference to the limitation of the problems above, the researcher 
formulates the research problems as “How is the teaching process of 
vocabulary in the aspects of strategy, material, media, and evaluation used by 
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the teacher for the seventh grade students of SLB Dharma Anak Bangsa in the 
academic year of 2018/ 2019? 
E. Research Objectives 
Based on the problem statements, the objective of this research is to 
describe the teaching process of vocabulary in the aspects of strategy, 
material, media, and evaluation used by teacher for the seventh grade students 
of SLB Dharma Anak Bangsa in the academic year of 2018/ 2019. 
F. Benefits of the Research 
The researcher expects that the research will gives some theoretical 
and practical benefits to some readers, such as the English teacher and the 
school in which the research was conducted. Besides, the researcher also takes 
the advantages of conducting the research. The advantages of this research are 
as follows: 
1. Theoritical Benefit 
a. The result of this research paper can be used as the reference 
regardless to the teaching learning process of vocabulary to the 
students with specific learning difficulty. 
a. The result of this research paper can give some input to improve the 
the teaching learning process of vocabulary at SLB. 
2. Practical Benefit 
a. English Teacher 
This study can motivate the English teacher to improve the quality of 
teaching and increase students‟ achievement in English lesson. The 
teacher can also summarizes what she/he has done during the teaching 
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and learning process to the need of teacher‟s evaluation. To be 
specific, this functions as reflection toward the teacher does in daily 
teaching activity so that teachers can improve and create innovation in 
the English teaching and learning, particularly in teaching vocabulary 
for the students with specific learning difficulty. 
b. Seventh Grade Students 
The students get many advantages especially in improving their skill 
on acquiring vocabulary text at the seventh grade. Besides, they can 
motivate by regarding the achievement level they can get compared by 
the result of this research. 
c. Researcher 
The researcher is able to prove the development of the teaching 
vocabulary at SLB and know the fact of the teaching vocabulary 
variation to enrich her knowledge in adding many kinds of teaching 
development including materials, techniques, evaluation and even 
motivation. 
d. To the School 
The school can be developed through various effective and efficient 
strategy in teaching since the students‟ skills will be improved and the 
teacher‟s teaching strategy will be various, effective, and efficient. 
Conducting this research, through the appropriate teaching strategy in 
teaching the students like teaching vocabulary to the students with 
other learning difficulty could improve the school‟s program and 
quality. 
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G. Definition of Key Terms 
The definitions of key words used in this study are specifically defined 
to make the readers easy in understanding the content of this study. Those 
definitions of key words are clearly defined as follows: 
1. Descriptive Study 
Descriptive study involves simple statistical procedures that are 
used to describe, organize and summarize the important general 
characteristics of a set of data. A descriptive study meant in this research is 
a number that represents some feature of the data in form of description of 
summarizing the qualitative data. 
2. Vocabulary  
According to Richard and Renandya (2002: 225) vocabulary is a 
core component of language proficiency and provides much of the basic 
for how well learners speak, listen, read and write. It is mean vocabulary is 
basic component to start learn English. 
3. Teaching and Learning Vocabulary 
Vocabulary in teaching and learning should be integrated into 
teaching the four skills: listening, reading, speaking and writing. It can be 
said that vocabulary is the main source in using language. That is why 
vocabulary should be taught first.  
According to Harmer (1991: 159) teaching vocabulary is clearly 
more than just presenting new words. This may, of course, have its place 
but there are other issues to. 
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4. Tuna Grahita (Mental Retardation) Student 
Kemis and Rosnawati (2013:10) that Tuna Grahita is a disability 
of general intelligence function which is sub-average, that is below 70 
based on standard intelligence test. This disability also affects the 
adaptable attitude which happens before the age of 18. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
  
A. Theoretical Description 
1. Teaching and Learning 
Teaching and Learning are two things that can not be separated. 
Both teaching and learning support each other. We can not do teaching 
activities without involving learning activities. That is why we cannot 
define teaching closely apart from learning. Those definitions are as 
follow: 
a. Teaching 
Brown states that “Teaching is showing or helping to learn how 
to do something, giving instruction, guiding the study of something, 
providing with knowledge, causing to know or understand” (Brown, 
2000: 7). In addition, Hornby (1986: 886) defines teaching is giving 
instruction in order somebody to know or be able to do something. 
Meanwhile, A.H. Sequeira in his journal states that teaching is a set of 
events, outside the learners which are designed to support internal 
process of learning. Teaching (Instruction) is outside the learner. 
From the definition theories about teaching above, it can be 
concluded that teaching is about helping someone to learn how to do 
something. It can be done by giving the learners instructions of how to 
do that or by guiding them in doing the thing that they expected to 
learn. Someone who does teaching is used to be called as a teacher, 
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while the one who is taught is used to be called as a learner. The main 
purpose of teaching is indeed, to make the learners know or understand 
how to do something she/he expected to learn.  
Teaching is not an easy matter. There are many skills needed in 
changing someone from not knowing anything into knowing or 
understanding how to do something. In most cases, students are 
studying just because they are forced to do that. They just do what 
their parents want them to do. Whereas, the first thing to do in 
acquiring knowledge or knowing how to do something is having a 
desire. Student must have a desire or at least a curiosity if they want to 
know how to do something. It is a teacher‟s duty to implant a desire or 
a curiosity in his/her student‟s mind. It can be done if a teacher knows 
how to make his/her lesson interesting for students. Besides that, a 
teacher has to create a good relationship with his/her students if he/she 
wants the teaching process runs well.  
There are some issues that should be highlighted to be a good 
teacher, such as a teacher should make his lesson interesting, a teacher 
must love her/his job, a teacher should have her/his own personality, a 
teacher should have lots of knowledge, and a teacher is an entertainer 
in a positive sense not in a negative sense (Hammer, 1998: 1, 2). This 
definition contains the responsibility and qualification of teacher in 
order to create good relationship between the teacher and the student. 
b. Learning 
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When we take a look at the definition of learning on 
contemporary dictionaries, we will find learning as acquiring or 
instructing. It is similar to what Brown stated “learning is acquiring or 
getting of knowledge of a subject or a skill by study, experience or 
instruction. Learning is acquisition or getting, learning is retention of 
information skill, and learning involves some forms of practice, 
perhaps reinforced practiced” (Brown, 2000: 7).  
Based the two definitions above, someone can be said as a 
learner if he/she is intended to acquire knowledge of a subject or a skill 
by study. In the process of teaching, there are many practices involved. 
Someone can not acquire knowledge just by a single practice. He/she 
has to do practices repeatedly. The main purpose of learning is to know 
or understand how to do something. In this case, the learner‟s desire 
and motivation play so significant roles. Those two things determine 
whether the learner can really acquire knowledge or not.  
2. Teaching and Learning of Second Language 
“To learn a second language is to move from one mastery to 
another”. (Stevick, 1976: 3). Based on this definition, it can be analogized 
that teaching of a second language is an activity carried out by teacher in 
order to bring his/her student from one mastery (first language) to another 
one (second language). In this case, the most Indonesian people learn 
English as their second language.  
Teaching and learning of English is an activity that has a high level 
of difficulty. Therefore, in English teaching and learning process, there 
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must be many exercises given to the students. That is in harmony with 
what Brown said that “…learning involves some forms of practice, 
perhaps reinforced practiced” (Brown, 2000: 7). Meanwhile, on the 
teacher side, teacher is demanded to make his lesson interesting. He/she 
has to be creative. Do not rely on the mere spoken word only. He/she 
should use plenty objects and pictures to work with, or we used to call 
them as the teaching aids, and give examples and practices based on the 
learner‟s surrounding. By this way, the learners will be able to learn 
English quickly and efficiently because they have been already 
familiarized with those things and they can apply it on their daily life. 
Based on the aove statements, it can be concluded that foreign 
language learning and teaching refer to the teaching or learning of a 
nonnative language outside of the environment where it is commonly 
spoken. A distinction is often made between „foreign‟ and „second‟ 
language learning. A second language implies that the learner resides in an 
environment where the acquired language is spoken. 
 
3. Vocabulary 
a. Definition of Vocabulary 
The basic of teaching and learning English is concerned with 
the student‟s abilities to use four language skills. In using language 
skills, they need lots of vocabularies because they have important role 
in language learning. Without having vocabulary, it is impossible to 
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build communication using words. Vocabulary is list of words it means 
that all words can be identified into vocabulary. 
Furthermore, Richard and Renandya (2002: 255) state that 
vocabulary is a core component of language proficiency and provides 
much of the basis for how well learners speak, listen, read and write. 
Without an extensive vocabulary and strategies for acquiring new 
vocabulary, learners often achieve less than their potential and may be 
discouraged from making use of language learning opportunities 
around them. 
According to Harmer (1991: 159) in the language test, there are 
two kinds of vocabularies, active vocabulary and passive vocabulary.   
To make clearly the writer explains both of them as follows: 
1) Active Vocabulary 
Active vocabulary means the stock of words that a person actually 
uses in his own speech or writing. It is used in oral or written 
expression by the student. 
2) Passive Vocabulary 
Passive vocabulary means the words that the students recognize 
and understand them when they occur in a context or students need 
some one to say something that help them recall the word 
meanings. The students usually find passive vocabulary in listening 
or reading materials. They will find the meaning of the word when 
they real the words in a text and will know the meaning of the 
unknown word, on the text. 
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Based on the above theory, it can be concluded that there are 
two kinds of vocabularies, active vocabulary and passive vocabulary.    
b. The Importance of Vocabulary 
Vocabulary is the first basic important aspect for learning 
English by learners. By mastering vocabulary, they are able to 
communicate both orally and written well. Also, by having a lot of 
vocabularies, the learners are hoped to master four skills in English 
such as reading, speaking, writing, and listening. 
According to Rivers as cited in Nunan (1991: 117) vocabulary 
is essential for successful second language use because, without an 
extensive vocabulary, the learners will be unable to use the structures 
and functions we may have learned for comprehensible 
communication. 
From the above statement, it can be concluded that vocabulary 
is the first element in English. It must be mastered well by young 
learners to support the English mastery. 
c. Aspects of Vocabulary 
There are some aspects in learning vocabulary. According to 
Lado as cited in Mardianawati (2012: 11), there are some vocabulary 
aspects as follows: 
1) Meaning 
When the teacher delivering the students about the 
meaning, the teacher should explain that a word may have more 
than one meaning when it is used in different context. In order to 
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discover the meaning, the teacher can use ways such as guided 
discovery and using dictionaries. 
2) Spelling 
In learning vocabulary, spelling is important because it aids 
in reading and as the connector of letters and sounds. Spelling there 
may be different acceptable written forms for the same words 
within the same variety of English, due to the fact that they belong 
to different varieties as happens with many British or American 
English terms (Nations, 1990: 51 as cited in Kareem, 2000: 6). 
3) Pronunciation 
Pronunciation is the way in which a particular person 
pronounces the words of language (Hornby, 2006: 1164). Most of 
words have  only one pronunciation, but sometimes a word has two 
or more pronunciations. It can be seen from some words are “ 
present”, which pronunciation /‟preznt/ and /prI‟zent/ and the word 
“read”, which pronunciation /ri:d/ and /red/. English pronunciation 
is difficult to learn because it is not related to the spelling of words. 
The students want to able to speak English well with 
understandable pronunciation so that they can communicate 
without annoyance and it makes receiver easier tocommunicate. 
4) Word Classes 
Word classes are categories of word. According to Hatch 
and Brown (1995: 218) the word classification in based on their 
functional categories which are called part of speech. There are 
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parts of speech should be practiced fluently to the students such as 
nouns, verbs, adjectives, adverbs, pronouns, preposition, 
conjunctions, and interjections. 
5) Word Use 
Word use is how a word, phrase, or concept is used in a 
language. Word use may also involve grammar and thus be the 
subject of profound analysis (Mardianawati, 2012: 11). 
Based on the above explanation, it can be concluded that 
there are several aspects in learning vocabulary that should be 
considered, they are: meaning, spelling, pronunciation, word 
classes, and word use. 
d. Types of Vocabulary 
In teaching vocabulary, the teacher needs to know what the 
types of vocabulary. As described by Bonet (1993: 7) there are three 
types of vocabularies, they are: 
1) Reading and listening 
A students‟ reading and listening vocabulary is all the 
words he or she can recognize when reading and listening. This is 
the largest type of vocabulary simply because it includes the other 
two. When reading and listening, the students remind words which 
they may not used by themselves, but they recognize them by their 
context. When the students hear or read new words often and find 
them useful, the students usually adopt them.  
2) Writing 
20 
 
 
A students‟ writing vocabulary is all the words he or she 
can employ in writing. Compared to the previous two vocabulary 
types, the writing is stimulated by its user.  
3) Speaking 
A students‟ speaking vocabulary is all the words he or she 
can use in speech. Students usually use word in spontaneous. It 
makes the words are often misused. This misused can be 
compensated by facial expressions, tone of voice, or hand gestures. 
These statements prove that vocabulary plays an important role 
in everyday communication. Students can express their thoughts and 
emotions with words. Teacher also should show the word class of 
those words. It is needed to make sure the students‟ will be applied 
those word appropriately. Further, according to Thornbury (2002: 3), 
the words divide into eight classes, those are: 
1) Nouns: reference to an object. Such as: bits, pieces, record, player.  
2) Pronouns: personal, possessive, reflexive, reciprocal, 
demonstrative, relative, interrogative, indefinite. Such as: I, them  
3) Verbs: predication of an action. Such as: like, looking, doing, to 
look. 
4) Adjective: modification by a property. Such as: old, second, new.  
5) Adverb: a word which modifies the meaning of a verb, an adjective 
or another verb. Such as: up, cheerfully. 
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6) Preposition: a word placed before a noun or a pronoun to show in 
what relation the person or thing denoted by it stands in regard to 
something else. Such as: for, like.  
7) Conjunction: a word which merely joins together sentences, and 
sometimes words. Such as: and, or.  
8) Determiner: a word that comes before a noun and points it out 
without describing it the way that an adjective does. Such as: in the 
phrase my boy friend, that strange woman. The word my and that 
is determiner. 
The teacher can explains the word class of the difficult word in 
the end of the learning vocabulary process. It is caused usually the 
word class is not part of the main of teaching vocabulary. 
 
4. Teaching and Learning Vocabulary 
a. Teaching Vocabulary 
Teaching is a complex process. According to Kimble and 
Garmazy as quoted in Brown (1984: 7), teaching is “showing and 
helping someone to learn or to do something. Giving instruction, 
guiding in the study of something, providing with knowledge, causing 
to know or to do understand”. Teaching is guiding and facilitating the 
learns and setting the condition of learning. Teachers should prepare 
them selves better in order to teach successfully. 
Teaching vocabulary is apart of language teaching. According 
to Harmer (1991: 159) “teaching vocabulary is clearly more than just 
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presenting new words. This may, of course, have its place but there are 
other issues too.” It means that when a teacher teaches vocabulary to 
his students, he should know their characteristics so that be can choose 
suitable techniques or methods which make the students enjoy and 
active in learning vocabulary in the classroom. It will be to increase 
particularly their vocabulary mastery and their English ability in 
general.     
In teaching, vocabulary should be integrated into teaching the 
four skills; Listening, reading, speaking and writing. It can be said that 
vocabulary is the main source in using language. That is why 
vocabulary should be taught first. To make the teaching vocabulary 
effective, Coxhead, A.J (1998) gives six considerations for teachers 
when they are teaching vocabulary. They are as follows:  
1) Choosing useful words  
Teachers should choose words that will be useful for their 
students to learn. Useful words are words that learners will meet 
often, or need to use often in their language use situation.  
2) Letting the learners do the work  
Teachers usually do all the work for their learners by 
providing definitions, sentences and so on. While helping students 
with difficult definitions is necessary, it is probably more 
meaningful for learners to do the work themselves. One way to 
approach this is to set students the task of learning the words for 
themselves in preparation for class. That way they can bring along 
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to class any questions or problems they are having with the words 
and the teacher can address these.  
3) Focusing on different aspects of a word  
Teachers should be able to facilitate students to learn a 
word‟s stress (accent), its collocations and word family members, 
its grammatical patterns and word parts etc. Learners can enrich 
their knowledge of a word, and perhaps remember it better, by 
learning more of these different aspects. And if teachers have taken 
note of principle two, the learners can be encouraged (or told!) to 
discover these different aspects for themselves.  
4) Providing meaningful learning opportunities  
It is not enough to simply tell students the meanings of 
words or get them to only study words out of context. They need 
opportunities to see or hear target wordsin a meaningful context, 
and opportunities to use target words in meaningful writing and 
speaking tasks. Challenging students to find these wordin reading 
or listening passages and use these words in particular writing and 
speaking tasks is a simple way to approach this. The provision of 
these opportunities is the main job of a vocabulary teacher. 
5) Implementing a regular testing schedule  
In vocabulary teaching, students should be tested regularly. 
Testing can be used to give students feedback on their success and/ 
or failure to learn and use the target words and motivate them to 
study vocabulary. At the very least, regular testing can provide 
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learners with a chance to retrieve newly learnt words from their 
memories and use them in a meaningful way. Good vocabulary 
tests will have a balance of vocabulary understanding (receptive) 
and vocabulary use (productive) tasks. 
6) Being patient with their learners  
Students constantly forget words they have learnt. This is 
part of the learning process. However this can often frustrate 
teachers. It is important that teachers remain patient with their 
learners and allow them a lot of opportunities to see, use and revise 
new vocabulary in a positive learning environment. A patient 
teacher can reduce the anxiety levels in a classroom and this can in 
turn have a positive effect on vocabulary learning.  
These six principles are not only the principles for vocabulary 
teaching and learning, but they offer teachers a good starting point for 
decisions about the vocabulary teaching. 
b. Learning Vocabulary 
Teachers have always been naturally interested in how learners 
go about learning vocabulary. If we know more about learner 
strategiesand what works well, we can help learners get more benefit 
strategies. According to Brown and Payne in Hatch and Brown (1995: 
373) did an analysis that resulted in a very clear model where the 
strategies fall into five essential steps: 
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1) Encountering new words. 
The first essential step for vocabulary learning is 
encountering new words that are having a source for words. The 
young learners‟strategies here included learning new words by 
reading books, listening to TV and reading newspapers and 
magazines. Dictionaries are also sources where new words and 
new uses for old words can be encountered. Another indication  
that encountering new words can more effective in others is with 
interactive video materials. When students have seen an object or 
an action, their desire to know the word more increase, it makes the 
learners can learn new wordsquickly. 
2) Getting the word form. 
The importance of getting clear image of the “form” of a 
word become appears when students asked to give definitions for 
words. Beginning students are particularly likely to make mistakes 
that are obviously related to confusions of the form of the one word 
with the form of otherwords. 
3) Getting the word meaning. 
Getting the words meaning, language learners may also need 
different kind of definition of distinctions depending on the words 
being learned and the reason for need them. 
4) Consolidating word form and meaning in memory. 
In this step, the students do the exercises in order to make 
strong memory connection between the form and the meaning of 
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the words. Many kinds of vocabulary learning drills such us 
flashcards, matching exercises, crossword puzzles, strengthen the 
form-meaningconnection. 
5) Using the word. 
The final step in learning words is using the words. It has 
goal to provide a mild guarantee that words and meanings will not 
fade from memory once they are learned. 
c. Approaches in Teaching and Learning Vocabulary 
According to Pribilova (2006: 16) there are many different 
method and approaches how to teach a foreign language, including 
vocabulary. Here will be mentioned just some of them that can be used 
in teaching young learners.  
1) To help the learners understand it is important to visualize the item 
and get the pupils to repeat or use the item actively. One good way 
of doing this is to let them see or perhaps touch the vocabulary 
item, for instance a house. We need to let them repeat it in different 
ways and they should be given a chance to listen to the teacher 
talking about it.  
2) A little bit of shocking method is the direct method or the direct 
approach. The mother tongue is never used, there are no 
translations. Only target language is used in the calssrooms and 
only complete sentences are used. Culture is considered an 
important aspect.  
 
27 
 
 
3) Suggestopedia is a very successful method in helping learners to 
memorize words.This method stimulates the learner´s brain by 
music while learning but nowadays teachers seem to be leaving 
this method.  
4) What really works especially for young learners is the Total 
Physical Response method - TPR. Very many children are 
nowadays very hyper and physically active and to concentrate for a 
long time can be very difficult for them. Using this method, games, 
changing topics and using a variety of activities is very 
appreeciated by them. This method is used a lot by teachers.  
5) Communicative Language Approach (Teaching) – CLT – stresses 
the meaning of alanguage in context. Communicative competence 
is highly developed here and learners are encouraged to 
communicate.  
The important of vocabulary role in the student‟s learning is 
needed to consider because if the vocabulary is not ensured and 
developed, the vocabulary mastery of the learners will be limited and 
they will find many difficulties in teaching learning English. We can 
help the children to understand and make the learning fun. 
d. Techniques in Teaching Vocabulary 
According to Allen (1983: 1) for many years, however, 
program that prepared language teacher give little attention to 
technique for helping students learning vocabulary. In fact, teachers 
were sometime told they ought not to teach many word before they 
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student had mastered the grammar and the sound system of the 
language.  
According to Allen (1983: 10) that are some techniques that 
can be used in teaching vocabulary.  
1) A look at the text book lesson, to the right of each listed of word, 
we may find a corresponding word in the student‟ language.  
2) Showing the meaning of word, everyone has been the textbook 
where meanings are shown in the students‟ mother tongue. In such 
as books, the English word appears fist, the word in the students‟ 
language. In books without translation, the teacher is expected to 
provide a definition after reading aloud each English word.  
3) Drawing attention to meaning before drilling word, it‟s think about 
ways of drawing students‟ attention to the ideas represented by 
those word (not to the words themselves) it‟s consider a few 
possibilities and reject some.  
4) Using real object, for helping students understand the meaning of 
word, that often find that picture is useful, if it is big enough to be 
seen by all member of the class, but real objects are better than 
pictures whenever we have them in the classroom. 
5) Preparing and using pictures, the teacher arranges the pictures 
along the ledge of the blackboard, and saying something, so the 
teacher asks a member of the class.  
6) Singing Songs, technique was used by the teacher to make the 
students enjoy the English lesson.  
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7) Game “See and Guess” applied to make the students easy to keep 
new words in their mind.  
8) Using Pictures was applied by the teacher in all grades to get the 
students attention. In introducing the theme the teacher always 
shows pictures that are related to the theme. This technique used by 
the teacher in teaching all grades. 
According Pribilova (2006: 19) there are techniques that are 
particularly appropriate for certain types of words:  
1) Actions can be explained through pantomime. Another factor that 
is worth considering is the age of the learners. Younger ones react 
quite well when we show them concrete illustrations, the older 
ones can manage pretty well abstract explanations or even 
definitions.  
2) Verbal and visual techniques. Among visual techniques we can 
find pictures - flashcards, photographs and magazine pictures, wall 
charts, posters, blackboard drawings, word pictures, several realia 
that teachers can hold up or point to. Verbal techniques consist of 
using illustrative situations, descriptions, synonyms and antonyms, 
collocations, scales, and using various forms of definition.  
3) Explanation can become extremely difficult especially with 
beginnerlevels. Another way that can be used is translation. This 
technique is not used much recently, even though it is quick and 
easy but can be very discouraging for learners. They cannot 
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interact with the words. Words can be organised into sets, 
subclasses and subcategories often aided by visual presentation.  
4) Translation is one of the traditional ways of explaining the 
meaning of words. It could be done by the teacher or with using a 
dictionary. It has its advantages but also disadvantages. Using this 
technique, learners can learn how to use dictionaries. Most of the 
young learners have never used a dictionary before so it is a need 
to teach them to use dicitonaries first. Then they have to be told 
about the alphabetical order and about other things they an find 
there.  
Based on the above explanation, it is good to use both picture 
dictionaries and classical dictionaries where they find the meaning 
with young learners. Teachers can prepare quite interesting lesson 
where the learners learn how to use dictionaries. 
e. Testing of Vocabulary 
A good knowledge of English vocabulary is important for 
anyone who wants to use the language, so knowledge of vocabulary is 
often tested. The purpose the vocabulary test is to measure the 
comprehension and production of word use. The balance of the chapter 
is illustrate how to evaluate vocabulary mastery. Four general kinds of 
vocabulary test are presented Madsen (1983: 14), there are:  
 
 
 
31 
 
 
1) Limited response  
Limited response is for beginner. The test items require 
either a simple physical action like pointing at something or a very 
simple verbal answer such as “Yes” or “No”.  
2) Multiple-choice completion  
Multiple-choice completion is a test in which sentence whit 
a missing word is presented, students choose one or four 
vocabulary items to complete the sentence. 
3) Multiple-choice paraphrase  
Multiple-choice paraphrase is a test in which sentence whit 
one word underline given. Students choose which four words is the 
closest in mening to the underline item.  
4) Simple completion (word)  
Simple completion (word) is has students write in the 
missing part of words that appear in sentences.  
According Isnawati (2011: 48) techniques are suggested only 
for possible use in the achievement test, they are: 
  
1) Pictures  
The use of pictures can limit the students to lexical items 
that we have in mind. Some pictures are provided and the students 
are required to write down the names of the objects, this method of 
testing vocabulary is obviously restricted to concrete nouns which 
can be drawn.  
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2) Definition  
This work for a range of lexical items. The following is an 
example of such test.” ……….. is the second month of the year”.  
3) Gap filling  
This can take the form of one or more sentences with a 
single word missing. To avoid various answers, the fist letter of the 
word or even the indication of the number of letter can be given. 
 
5. Students with Tuna Grahita (Mental Retardation) 
a. The Nature of Tuna Grahita (Mental Retardation) Students 
The words “Tuna Grahita” come from the word “Tuna” and 
“Grahita”. Tuna means lost, while Grahita means thought or mind. 
Beside that, there are some other terms which refer to Tuna Grahita 
such as Mental Retardation, Mental Deficiency, and Mental Defective 
(Somantri, 2007: 103). 
It is said by Kemis and Rosnawati (2013:10) that Tuna Grahita 
is a disability of general intelligence function which is sub-average, 
that is below 70 based on standard intelligence test. This disability also 
affects the adaptable attitude which happens before the age of 18. 
There are some characteristics of disabled students type Tuna Grahita 
such as: 
1) Being very slow in learning new things (slowlearners) 
2) Facing difficulties in generalising and learning newthings 
3) Having bad speaking ability for profound mental retarted children 
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4) Having physical and movementdisorders 
5) Being bad at self-management andbehaviour 
6) Having abnormal attitude and interaction 
In summary, the characteristics of disabled students type Tuna 
Grahita should be taken into consideration in giving speacial 
treatments in order to adapt with the condition of each student. 
b. Classification of Tuna Grahita Students 
Categorizing the students of Tuna Grahita is required, as it will 
give ease to the normal people in giving special treatments. According 
to Kemis and Rosnawati (2013:11), there are some categories of Tuna 
Grahita students based on LearningNeeds: 
1) Educable 
The children in this classification still have the academic ability 
which is similar with the normal students of five grade in 
Elementary School. 
2) Trainable 
The children with trainable classification have ability in self 
management, self defence and social adaptation. However, it is 
difficult to have good academic education. 
3) Custodial 
This classification refers to the children who are bad in self 
management. However, if the children with this condition are 
continously and specially trained it will make self management and 
communicative skills better. 
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Besides, there are other terms of Tuna Grahita students‟ 
classification still based on their learning needs and intelligence. Those 
terms of classification namely: 
1) Borderline Level, which refers to the children 
whoseIntelligenceQuotient between 70-85. 
2) Educable Mentally Retarted, which refers to the chilldren whose 
Intelligence Quotient between50-75. 
3) Trainable Mentally Retarted, which refers to the children whose 
Intelligence Quotient between 30-50 or35-55. 
4) Dependent or profoundly Mentally Retarted, which refers to the 
children whose Intelligence Quotient below 25 or30. 
However, there are other classifications which are based on the 
psicometric criteria of Society and Psichology (Kemis and Rosnawati 
(2013: 13): 
1) Mild Mental Retardation for the children whose Intelligence 
Quotient between 55-69. 
2) Moderate Mental Retardation for the children whose Intelligence 
Quotient between 40-54. 
3) Severse Mental Reterdation for the children whose Intelligence 
Quotient between 20-39. 
4) Profound Mental Reterdation for the children whose Intelligence 
Quotient below 20. 
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To sum up, all disabled students cannot be stratified into the 
same classification, as they have different Intelligence Quotient which 
can determine their level or class. 
c. The Causes of Tuna Grahita 
Generally, Tuna Grahita is caused by some factors which have 
been built in from pre or post-natal, and each student has different 
causes which bring them to disability. According to Kemis and 
Rosnawati (2013: 15), those factors are: 
1) Genetic Factor 
Genetic factor happens when there is Biochemical Disorder or 
Abnormality Chromosome in human body. 
2) Pre-Natal Factor 
a) Rubella Infection 
b) RhesusFactor 
3) Pre-natal accidents which happen during the process ofbirth. 
4) Post-natal accidents which are caused by infection such as 
meningitis and nutritient problems of which the children are lack of 
nutrients andproteins. 
5) Socio-Cultural Factor 
This factor includes the ways of society and culture affect disabled 
students in their self development, particularly in their intelligence. 
These may come from family, friends, relatives, society and certain 
culture. 
6) Metabolism Disorders 
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Metabolism disorders is caused from chemical process in body 
which is not organized. 
In conclusion, adult people have to know the causes of disabled 
students type Tuna Grahita in order to give early solutions, particularly 
the solution in learning process. 
d. Teaching Tuna Grahita Students 
Teaching disabled students type tuna grahita is far different 
from that of normal ones, as disabled students need special treatments 
from the teachers. Teachers of disabled students have to be able to 
decide the learning methods which are appropriate with the students‟ 
needs and learningobjectives. 
Furthermore, disabled students type Tuna Grahita in the target 
institution do not have sufficient knowledge about English since they 
were not taught English when they were at primary school. Even 
though young learners who study at primary schools have to learn 
English as early as the first grade (Agustina, 2012: 3), however the 
condition of disabled students in the target institution makes English is 
impossible to be taught at primary school level. That is why, they 
assume that English is anew subject for them, so they need such 
attractive, interactive, and enjoyable learning techniques that make 
them involve in the learning process from the most easiest materials to 
the most difficult ones and easy to understand the materials. 
The way teachers decide the learning methods is based on the 
effectiveness of learning process which can be used as the learning 
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guide for disabled students (Kemis and Rosnawati, 2013: 83). In 
implementing learning methods, teachers need to consider the 
principles of learning process for disabled students type tuna grahita as 
the guide line for instructional process to achieve the learning 
objectives which are: 
1) The appropriateness between learning method with learning 
objectives. 
2) The appropriateness between learning method with learning 
materials. 
3) The appropriateness between the learning method with teachers‟ 
skill inteaching. 
4) The appropriateness between the learning method with the 
students‟condition. 
5) The appropriateness between the learning method with the source 
materials and facilities available. 
6) The appropriateness between the learning method with the 
situation of learning process. 
7) The appropriateness between the learning method with the time 
allocation. 
There are some learning methods which can be used for 
teaching disabled students type Tuna Grahita (Kemis and Rosnawati, 
2013: 95) such as: 
1) Lecturing 
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Lecturing learning method can be used for teaching disabled 
students type Tuna Grahita by using simple language based on the 
students‟ ability in receiving verbal information. 
2) Stimulation 
Most disabled students type tuna grahita like this learning method, 
as they tend to like imitating in order to give comprehension about 
a concept and the problem solution. For instance, the stimulation 
how to wear a cloth and how to wear shoes. 
3) Question and Answer 
Question and Answer is one of learning strategies which is 
conducted by posing and answering the questions to learn the 
materials. This learning str`ategy can be developed into some skills 
such as observing, intepreting, classifying, concluding, applying, 
and communicating. 
4) Demonstration 
Demonstration learning method is used to show a process how to 
do something or how something works. For instances, how to turn 
on television and how to switch off the lamp. 
5) Field Study 
By implementing field study learning strategy, disabled students 
will get more chances to know the condition and objects available 
in the real environment. This learning strategy is done by directly 
observing and experiencing the things in the reallife. 
6) Training 
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Training learning method is used to make disabled students have 
certain positive habits. Besides, this learning method also can be 
used for training learning skills and accuracy of disabledstudents. 
Those learning methods are effective to be implemented for 
teaching disabled students type Tuna Grahita. However, there are 
many other learning methods which can be used for teaching disabled 
students. It depends on teachers‟ creativity in designing the learning 
process.  
f. Teaching English Vocabulary to Tuna Grahita Students 
In present days, more attention is payed to different techniques 
for teaching vocabulary. Scrivener presents that “a language teacher 
needs to find other systematic ways of helping learners with 
vocabulary. Random explanations and examples off the top of her head 
in the middle of a lesson may solve unexpected problems on the spot, 
but the words dealt with in this way are unlikely to become a long-term 
part of the learner‟s own store of English.” (Scrivener 1994: 73)  
Allen adds that “the question is what can teachers do while 
presenting the words, so that pupils will learn them. Hearing the 
words, seeing it, and saying it all of these may be aids to learning. But 
they are only part of the learning process. More is needed, and the 
harm comes when there is no time for anything more.” (Allen 1983: 
12)  
Hanušová claims that what is good for learners with specific 
learning difficulty (SLD) such as mental retardation, it is also good for 
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learners without any difficulty. There is no method or technique that 
would be appropriate for learners with specific learning difficulty 
(SLD) and at the same time would not be useful for others (Hanušová 
2005: 4). Therefore, there are several strategies that can be used by 
teachers in teaching vocabulary to students with specific learning 
difficulty such as mental retardation, as follow: 
 
1) Semantic Network 
A semantic network consists of word which share semantic 
features or semantic component. A componential analysis can 
show what relates or semantic component. A componential 
analysis can show what relates and differentiate members of 
particular semantic network. This principle can be used to teach 
vocabulary. The underlying psycholinguistics support for his 
method is that “individual tends recall word according to categories 
or semantic fields or networks in which they are conceptually 
mapped” (Carter, 1998: 214).  
2) Memorization  
Language scholars have long been concerned with the 
important role of memory in their innovation of language teaching 
methodology. Memory is also very important in the development 
of a school language, and it is vocabulary which requires more 
generous treatment for memorization compared with other aspect 
of second language development. Summarizes some of the 
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classical research in memory, some forms of active involvement on 
the part of learner is desirable. In the other words, a learner who 
has activated his knowledge through usewill be more likely to 
retain it than a learner who has simply heard or read the item and 
seen a translation. (Fauziaty, 2008: 154-155).  
3) Context  
It is undeniable that developing vocabulary can be managed 
through inferring word meaning from context is quite possible. 
Therefore, it is a good idea for teachers to prepare the students to 
recognize the utilize the function of the context. One complete 
method, with particular reference to reading, has been proposed by 
nation. He assembles the steps as follows (Nation in carter, 1998: 
210-211):  
a) Look at the unknown word and decide its part of speech. Is it a 
noun, a verb, or an adverb?  
b) Look at the clause and the sentence containing the unknown 
word. If the unknown word is a verb, what does this noun do, 
or what is done to it? And what adjective describe it? What 
verb is it near? If is a verb, what noun does it go with? Is it 
modified by an adverb? If it is an adjective, what noun does it 
go with? If it is adverb, what verb is it modified?  
c) Look at relationship between the clause or sentence containing 
the unknown word or other sentences or paragraphs. 
Sometimes this relationship will be signaled by the conjunction 
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like but, because, if, when, or by sentence connector like 
however, and as result. The possible types of relationship 
include cause and effect, contrast, time, exemplification, and 
summary. 
d) Use the knowledge you have gained from steps 1 to 3 to guess 
the meaning of word.  
4) Definition Clues  
The most obvious type of the context clue is a direct 
statement of the meaning of new term by an author. Usually this 
occurs in textbook writing when he is aware that the word is new to 
the reader and takes time to give an accurate definition of the term. 
Student should notice the various types of definition clue. Such us 
sentence using is synonym, parentheses or parenthetical use of 
commas or dashes. Consider the following examples taken from 
McWhorther (1993: 271- 278).  
5) The word wall technique is developed by Green (1993: 301-313)  
It is originally designed to challenge and motivate first 
language students in elementary school and secondary classroom to 
develop vocabulary learning and to internalize new vocabulary. It 
is utilizes a set of six words, filled wall panels, each with a 
different background color corresponding to different curriculum 
objective (e.g. phonic elements, word from classes, grammatical 
forms, or spelling patterns). Each panel includes lexical items 
selected from vocabulary lists corresponding to classroom readers 
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and lists of high frequency English words. Green uses his walls of 
words for various classroom lessons, accommodating individual, 
pair small group, and whole class interaction. Even use the word 
wall for any other classroom activities such us games, thesaurus, 
implicit learning, multiple exposure, and spell checking. 
Based on the above statements, it can be concluded that in 
teaching students with mental retardation or tuna grahita, there are 
several strategies that can be used by teachers by concerning the 
semantic network, memorization, context, definition clues, and the 
word wall technique developed by Green. 
 
B. Review of Previous Related Study 
Previous study is study that has been conducted by other researchers 
before. The researcher has to look for previous study relates with their 
research to compare its difference about the content and the finding. The 
researcher found some studies on teaching learning process of reading. Below 
are some related study applied as the references of this research: 
The first study by Kurniawati, Indah. 2013. The Teaching and 
Learning Vocabulary Process to Children with Mental Retardation of the 
Fifth Grade Students in SDLBC Purwosari Kudus. The objective of the 
research in this study is to describe the process of teaching and learning 
English for children with mental retardation of the fifth grade students in 
SDLB-C Purwosari Kudus and describe the problems appear in teaching and 
learning process. There are four aspects focused in teaching learning process, 
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those are curriculum, method of teaching, media, and evaluation system. The 
research design for this study is case study that is analyzed through qualitative 
methods. The data is taken from observation and interview. The writer 
observes teaching and learning process and does interview to the English 
teacher. From the finding of the research the objective is only introducing 
English words to the mentally retarded students in form of words. The type of 
syllabus used by teacher is topic-based syllabus. The material given to the 
children with mentally retarded in Elementary School is lighter. The method 
which is used by teacher in SDLB-C Purwosari Kudus is Communicative 
Language Teaching. The use of CLT is characterized by the involvement of 
the students in teachinglearning process; in here is use of question answer 
technique. The media are the concrete objects in surrounding. The kinds of 
evaluation are oral and written test. The problems appear come from the 
activity. They are: the different capability of the students, the students cannot 
developed their initiate, need long time to finish one topic, and the students 
still depend on the teacher to get new vocabulary. 
Second is a journal by Ai-Chiao Ku, Shu-Hsuan Chang, and Li-Chih 
Yu, 2014 entitled “Initiating Functional Vocabulary Learning for Mental 
Retardation Students with Educational Technology Approach”. This study 
developed functional vocabulary learning system for mental retardation 
students to assist three moderate ones enrolled in special education classes of 
vocational schools, and discusses the learning effect of the within and extra 
fading strategies. And the alternative treatment design of the single subject 
experiment design was adopted to evaluate the effectiveness of the learning 
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system. The teaching strategy adopted photos of physical goods as cues 
combined with the fading strategy within a stimulus-control process. After 
experiment, this study has the preliminary result: Stimulus fading strategies 
can assist functional vocabulary learning in moderate mental retardation 
students enrolled in special education classes of vocational schools; learning 
achievement with the extra fading strategy exceeded that with the within 
fading strategy. 
Next, research conducted by Fitriana Kartika Sari, 2018 entitled 
“Process Of Teaching Vocabulary To Mentally Retarded Students By Using 
Flashcards At SLB Negeri Colomadu In 2017/ 2018 Academic Year”. This 
study aims to describes the teaching vocabulary process, how the process of 
teaching vocabulary to mental retardation and to know the problem faced by 
teacher in teaching vocabulary process by using flashcard. The method used in 
this research is descriptive qualitative method. This study used theories from 
Cross (1995) and Fauziati (2010) in analyzing the process of teaching 
vocabulary. The subject in this study was the teacher who taught mentally 
retarded students. Based on data analysis, the result of this study indicated that 
there were four aspect in teaching vocabulary process to mental retardation by 
using flashcards namely: a) the material, b) the technique, c) the media, and d) 
the procedure. The problem faced by teacher in teaching vocabulary process 
by using flashcards are a) limited facilities, b) required teacher creativity, and 
c) financial grounding. 
Compared to those previous research, the current research focused on 
the teaching process for seventh grade students of SLB Dharma Anak Bangsa 
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in academic year of 2018/ 2019. The analysis of teaching process in this 
research is classified into several topics, they are: teaching objective, 
curriculum, syllabus, material, aspect of the process of vocabulary, classroom 
procedure in teaching and learning process of vocabulary, classroom activities 
in teaching and learning process of vocabulary, the roles of teacher, method 
for teaching vocabulary, the roles of students, and problem faced in teaching 
and learning process of vocabulary. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Type and Design 
The research design of this study was a descriptive qualitative 
research. The objective of the descriptive research was to describe the real 
condition in a certain situation. In this research, the researcherfocused on to 
describe the teaching process of vocabulary for the seventh grade students of 
SLB Dharma Anak Bangsa in the academic year 2018/ 2019.   
Kaplan and Maxwell (2011) stated that “qualitative research methods 
are designed to help researcher understand people and the social and cultural 
contexts within which they live”. Meanwhile, according to Miles and 
Huberman (1994:6-7) as cited by Sukidin in his book entitled ”Metode 
Penelitian Kualitatif Perspektif Mikro” stated “Qualitative method tries to tell 
variety of unique that exist in individual, group, and society, organization in 
daily live complexly, clearly, deeply and can be responsible scientifically.”  
Yin (2011) defined “the descriptive study research method is a 
research strategy, an empirical inquiry that investigates a phenomenon within 
its real-life context.” 
According to Arikunto (2002: 120) “descriptive study was an 
investigation that done intensively, clearly and deeply into an organization, 
institution or certain indication”. Concerning to the statement above, 
researcher wanted to learn intensively the background and environment 
interaction from social units that was to be subject, gain a sharpened 
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understanding of why the instance happened as it did and what might become 
important to look at more extensively in future research. 
 
B. Research Setting and Time 
The setting of the research consist of location and time in which the 
researcher conducted the research. The research setting were explained 
boardly as follow: 
1. The Location of the Research 
The setting of place of this research was in SLB Dharma Anak 
Bangsa, located in Jl. Karangwuni, Pedan, Cetan, Ceper, Klaten, Jawa 
Tengah, 57465. Extraordinary School (SLB) Dharma Anak Bangsa Klaten 
is an educational institution in which there are children with disabilities, 
they are children with mental retardation and deaf. This educational 
institution aims to assist students with physical or mental disorders in 
order to develop attitudes, increase knowledge and skills as individuals 
and community members in conducting mutual relationships with the 
social, cultural and natural environment and can develop their own ability 
and get education in The Extraordinary School. In providing the language 
skill to the students, it also give English as the second language. In English 
teaching and learning, teacher in this school has specific method in 
teaching the students due to their disabilities. Vocabulary is one the basic 
area being taught to the students and this requires a lot of effort by the 
teacher in order the material can be delivered well to the students. 
Therefore, this school was chosen as the location of the research. 
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2. The Time of the Research 
Time is an important element of any research design, and here the 
researcher conducted the research on October to November 2018. This 
research was held during the English teaching and learning process and 
extracurricular activity of English. The schedule was adjusted with the 
time table of the program. The classroom observation was done in five 
times on October to November 2018. 
C. Subject or Informant of the Research 
Research subject was an individual who participates in the research 
study was someone from whom data are collected. Subjects in a study were 
required to get the needed information. Lodico et.al (2006: 266) revealed 
“Depending on the types of questions asked, the researcher will want to select 
the subjects so that they will be able to provide the key information essential 
for the study”. It means that in qualitative research, the researchers select their 
subject based on the subjects‟ knowledge which is capable to answer the 
question. 
In this research, the subjects or informants were the English teachers 
and students ofSLB Dharma Anak Bangsa Klaten. Students included in this 
research were students from the seventh grades of the mental retardation 
class. There were 10 students in this class which consists of 4 boys and 6 
girls. Due to the limited population in this class, the sampling technique that 
applies in this research is total sampling technique in which all population is 
taken as the sample of the research. As stated by Creswell (2002: 145):  
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“Total population sampling is a type of purposive sampling 
technique that involves examining the entire population (i.e., the total 
population) that have a particular set of characteristics (e.g., specific 
attributes/ traits, experience, knowledge, skills, exposure to an event, 
etc.)”. 
In addition, the teachers was selected based on accessibility (Kvale, 
1996: 26) as there was only one teacher teaching English in the seventh grade 
of mental retardation class. 
 
D. Source of Data 
The primary data of this research was about the phenomena of the 
English teaching and learning process of vocabulary at the seventh grade of 
SLB Dharma Anak Bangsa Klaten, particularly the mental retardation class. 
The data that was obtained in this research are incuding teaching objective, 
curriculum, syllabus, material, media, aspect of the process of vocabulary, 
classroom procedure in teaching and learning process of vocabulary, 
classroom activities in teaching and learning process of vocabulary, the roles 
of teacher, strategies for teaching vocabulary, the roles of students, and 
problem faced in teaching and learning process of vocabulary. The data were 
obtained from the classroom observations and interview with the English 
Teacher who teach the students with mental retardation.  
In this research, some supporting instruments were used to help 
theresearcher to collects and analysis the data. The supporting instruments 
were observation sheet, documentation, and interview guide. 
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The observation sheet was used by the researcher to observe the 
situation in the teaching and learning process in the classroom which was be 
done five times from October to November 2018. The observation sheet 
consisted of three columns. The documentation was taken from the teaching 
and learning process of vocabulary in the classroom. The interview guide was 
used by the researcher to collects the information on the teaching and learning 
process of vocabulary at the seventh grade of SLB Dharma Anak Bangsa 
Klaten. It was administered to the English teacher and students of the seventh 
grade of mental retardation. 
Other supporting data were the instruments used in the teaching and 
learning process such as multimedia, tools, guidance book, teacher book, 
student‟s book, game, teaching media, etc. 
 
E. Technique of Data Collection 
This research design was a research procedure to obtain the final result 
which covers the steps from collecting the data analysis to conduct the 
research. According to Cresswell (1994: 148), “The data collection step 
involve (a) setting the boundaries for the study, (b) collecting the information 
through observations, interviews, documents, and visual materials, and (c) 
establishing the protocol for recording information ”. It means that in data 
collection, the three steps used to collect the information are observation, 
interview, documentation and visual materials, and deciding the protocol of 
information record. 
The techniques in collecting data that used in this research were: 
52 
 
 
1. Interview Sheet 
A famous expert G.W. Allport in Methodology Research of 
Sutrisno Hadi (1992:192) said, “If we want to know how people feel, what 
their experience and what they remember, what their emotion and motives 
are like, and the reason for acting as they do-why not ask them?” 
One of the supported instruments of collecting the data is interview 
sheet, which is used for getting information about study habit of 
underachievement student and family background of underachievement 
student. In this research, the interviewer choosed: 
a. Viewed from kind of interview orientation, it was included semi 
structured interview, because the interviewer asks some structured 
questions firstly and one by one is asked again to get more 
explanation. 
b. Viewed from number of interviewee, this interview was personal 
interview because the interview done to one by one person. So, 
interviewer got intensive data maximally. 
The interview sheet included the point required to interview 
according to the needs of describing the teaching and learning process of 
vocabulary in the seventh grade students of mental retardation ofSLB 
Dharma Anak Bangsa Klaten. The contents of the interview can be seen 
systematically in Table 3.1. 
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Table 3.1 Interview Contents 
Interview point 
materials 
Asked using WH-Questions 
What Why Where When How 
The teacher’s 
teaching 
preparation 
     
The teacher’s 
way in teaching 
     
The evaluation 
of teaching 
     
Material 
development in 
teaching 
     
 
From the Table 3.1 above, the interview was done to the teacher of 
the seventh grade of SLB Dharma Anak Bangsa Klaten to gain the data of 
teaching strategies, material development, teaching media, and teaching 
evaluation that can be got structurally from the teacher. 
 
 
2. Observation 
Beside the interview sheet, the researcher also did observation as 
supported instrument of collecting data. The researcher did the 
observation, to get or to collect the data about the teaching of vocabulary 
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done by the English teacher, the material development, and the evaluation 
and the students‟ responses. The kind of the data that was used in this 
researchis verbal data because all data are in the form of words, phrases 
and sentences. The observation is in the form of check list which contained 
of checking the teaching and learning activities in the seventh grade of 
mental retardation class of SLB Dharma Anak Bangsa Klaten. Below is the 
observation guideline to make this research easily conducted: 
Table 3.2 Observation Guideline 
Teaching 
Stage 
Descriptors 
Meeting 
Note I
I 
I
II 
Pre 
Activity 
(10 
minutes) 
1. How the teacher greets the students and checks 
the students‟ attendance list 
2. How the teacher explains the objectives the 
lesson 
3. How the teacher reviews the students‟ previous 
lesson 
4. How the teacher discusses the students 
previous error and mistakes 
5. How the teacher gives brainstorming before 
reading class 
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While 
Activity  
(25 
minutes) 
6. How the teacher gives clear instruction to read 
the text 
7. How the teacher asks the students to read the 
given text various way 
8. How the teacher monitors the students‟ 
mistakes in reading and correct them 
9. How the teacher distributes the task 
10. How the teacher asks the students to do the task 
11. How the teacher monitors the students‟ 
activities 
12. How the teacher collects the students‟ work 
13. How the teacher asks the students to present 
their task on front of the class 
14. How the teacher checks and discusses the 
students‟ answer with class 
   
Post 
Activity  
(10 
minutes) 
15. How the teacher summarizes the material  
16. How is the assessment process 
 
v 
v 
 
v 
v 
 
Table 3.2 shows that observation was conducted to empower the 
data got from interview. This form of guideline carefully checked the 
structured activities in the class of vocabulary in SLB Dharma Anak 
Bangsa Klaten since it is useful to provide clear information to collect the 
data. 
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3. Documentation 
Documentation was constructed from word “document” that means 
something either written or film which researcher does not prepare before 
or researcher does not take a role (Maleong, 2004: 161). This technique is 
used by researcher to support the data collection from interview and 
observation. This method is to collect data of the vision, mission, goal, and 
curriculum, history of school, teachers and official, students, syllabus, 
lesson plan, methods, material, and evaluation. 
F. Data Analysis Technique 
Techniques in collecting the data was qualitative method. In qualitative 
method, the researcher used observational and non-observational techniques. 
Observational techniques consist of observation while non-observational 
techniques consist of interviews and document analysis. The results of the 
observation and interview were in the form of field notes. The result of 
qualitative data was analyzed in three stages namely the data reduction, data 
presentation/ data display, and conclusion drawing. 
The data in this research were analyzed by using a descriptive study. It 
was based on the fact that researcher has made limitation of the research 
before conducting the research. This research was limited on the teaching and 
learning process of vocabulary at the seventh grade of SLB Dharma Anak 
Bangsa Klaten. The analysis of teaching process in this research was 
classified into several topics, they were: teaching objective, curriculum, 
syllabus, material, aspect of the process of vocabulary, classroom procedure 
in teaching and learning process of vocabulary, classroom activities in 
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teaching and learning process of vocabulary, the roles of teacher, method for 
teaching vocabulary, the roles of students, and problem faced in teaching and 
learning process of vocabulary. 
According to Miles and Huberman (1984: 21-23) The data analysis 
consistsof three streams of activity, they are data reduction, data display, and 
drawing conclusion or verification. Then, the researcher adopted the 
framework of techniques of data analysis developed by Miles and Huberman 
with the description as below: 
 
Figure 3.1 Procedures of data Analysis 
The first step deals with collecting and selecting data. The complete 
process of obtaining the required data had been discussed in the previous 
section. After that, the existing of the research problems as the raw materials 
is examined through the snowball technique which meant to be circular 
analysis (the analysis using multiple research instruments like interview, 
observation, and documentation) to get fixed data as which is related to the 
research problems. This step is called data reduction.  
Data Display 
Reduction of Data 
Conclusions 
Interferences 
Data Collection 
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The data reduction was concerned with the process of identifying, 
selecting, classifying or categorizing, and coding the data. It was done with 
the purpose of providing a clear description of the research data and 
facilitating the researcher to collect the data. Based on the concept of data 
reduction, reducing the data of this research covers the following steps. First, 
identify the teaching techniques used, reading material development, 
evaluation on reading test, and the students‟ responses under investigation 
which is done. The data from interview and observation is classified into four 
main parts of the research problems. 
In sum, the whole process of analysis falls into two main parts: a 
descriptive part and a reflective part. The descriptive part records and orders 
systematically the required data in the research problems which include the 
teaching vocabulary described, while the reflective part is the researcher‟s 
personal description of the teaching techniques used, vocabulary material 
development, evaluation on vocabulary test, and the students‟ responses, 
which includes comments and analysis of the observed data.  
G. The Trustworthiness of the data 
To get the validity and reliability of the research, the researcher used 
triangulation. Setiyadi (2006:31) defines triangulation as the combination of 
two methods or more in collecting the data, to enrich the data and to make 
conclusion accurately. 
According Lexy, (2000:178), triangulation is a technique of 
examining the trustworthiness of data by using something excluding the data 
to check or to compare the data. Denzin in Lexy (2000: 178) divides 
59 
 
 
triangulation into four kinds, they are; triangulation by using sources, 
triangulation by using methods, triangulation by using investigator, and 
triangulation by using theories. The explanations presents below: 
1) Triangulation by using the resources means that the researcher will 
compare and check the credibility of information found in the 
observation with the data of interview and compare it with the related 
documents. 
2) Triangulation by using method means that the researcher will check 
the credibility the data of the research and the data resources by using 
several data collection techniques and analyze them by the same 
method.  
3) What means triangulation by using investigator is that the researcher 
will recheckthe credibility of his data by his own research or other 
researcher. 
4) The last techniques used in triangulation by using theory. It is a 
technique of examining data by finding standard of comparison from an 
analysis explanation as a supporting data to get a valid evidence of the 
research result. 
In this research, the researcher used triangulation of method. It was 
done by comparing the data taken from observation held during teaching 
and learning process and the data from interview.In validating the data, the 
researcher observes the process of the teaching learning process, while also 
observe the problems that appeared, the researcher did the crosschecking by 
comparing them to the data of interviews. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
This chapter presents the data the findings of the research through some 
steps as mentioned in the data analysis. As mentioned in research problems that 
this research is attempted to describe the teaching  
process of vocabulary in the aspects of strategy, material, media and 
evaluation used by teacher for the seventh grade students of SLB Dharma Anak 
Bangsa in the academic year of 2018/ 2019. 
 
A. Research Findings 
The research findings presented and discussed the answer of the 
research problem. Here, the data which have been obtained from the field of 
study were reported based on the observation and interview with the teacher, 
and document analysis. The findings were focused on the teacher‟s strategies, 
method, material, and evaluation in teaching vocabulary and the vocabulary 
skills of the students in the classroom. 
After conducting in depth-interview to English teacher at SLB Dharma 
Anak Bangsa and conducting observation in English class in the seventh grade, 
the finding were as follow: 
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1. Classroom Observation 
English becomes one of the compulsory subjects for the first to the 
third grade students and included into Muatan Lokal subject. Due to the 
limited ability of the students, in this school, English is first taught in the 
first grade or seventh of SLB. Therefore, in SLB Dharma Anak Bangsa, 
English was taught to the student of the first until third grade. The class 
observation is focused on the activity of the teaching and learning process 
of English lesson in the seventh grade students.  
The seventh grade of SLB Dharma Anak Bangsa had 10 students 
that consist of 6 girls and 4 boys. There were facilities supporting the 
teaching-learning activity, such as: tables, chairs, whiteboard, bookcase, 
boardmarkers, rules, etc. This class also has a clock, cleaning utensils, 
pictures, etc. 
Physically, the condition of the classroom in the seventh grade was 
quite conducive and effective for teaching and learning activities. There 
was door, some wide windows and 16 students‟ tables with the chairs. 
The classroom observation is described as follows: 
a. Lesson Plan 
Preparing a lesson plan is important because to be able to teach 
effectively and to avoid failure in delivering material to the students as 
many problems as possible, it is essential to have a complete 
preparation. The preparation starts from planning a lesson. To plan a 
lesson, many things should be considered; the materials to be produced, 
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the classroom interaction and management, the preparation before the 
actual teaching happens and so on. 
Here is an example of the procedure to plan a lesson: 
1) Deciding the focus of the topic. 
2) Deciding the materials that are needed. 
3) Deciding how to get the material needed. 
4) Deciding whether any preparatory work is needed, and then 
organize the students. 
5) Deciding how the lesson will be presented and what task should the 
students do. 
6) Making a model. 
A model is essential in planning a lesson for it keeps the teacher 
into the focus. 
The teacher makes lesson plan in order to make the teaching 
learning process work appropriately and fits with the goal of the 
syllabus. It will be better if a lesson plan is used for one lesson and 
skill. The contents of a lesson plan are motivating strategies, 
presentation strategies, skill practice and assessment. 
b. Teaching and Learning Process 
English lesson was given in SLB Dharma Anak Bangsa in the 
academic year of 2006 until now. English was taught from the first 
grade until the third grade classes. In SLB Dharma Anak Bangsa, 
English lesson still becomes local subject (Muatan Lokal). The 
students of the seventh grade get the English lesson twice a week. 
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English class is held on Wednesday and Friday begins at 07.00 am-
08.10 am. The allocated time to teach English in each class was thirty 
five minutes. This is due to the students‟ capability to receive the 
lesson and their lack of motivation in learning. Children with mental 
retardation are easily to get bored and difficult to focus on some 
lessons. 
The process of teaching and learning in the seventh grade SLB 
Dharma Anak Bangsa for mental retardation students was not 
different from the regular students in general, it consists of: 
Motivating Strategies, Presentation Strategies, Skill Practice and 
Assessment. Referring to the lesson plan, those will be explained 
below: 
1) Motivating Strategies. 
a) Greeting 
Entering the class, the teacher greeted the students as follows: 
The teacher : Assalamu‟alaikum, good morning 
students! 
The students : Wa‟alaikum salam, good morning Miss! 
The teacher : How are you today? 
The students : I am fine, thank you. And you? 
The teacher : I am fine too, thank you. 
This activity could make the students familiar with English. 
b) Asking some question related to the topic that going to be given 
to students. 
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In motivating strategies, the teacher should have 
strategies to introduce the topic in the beginning of the learning 
process. The teacher attracts their attention in learning new 
material. The teacher did it by asking the students some 
questions related to the topic being discussed, called warming 
up. First, the teacher drew a simple picture about part of the 
body. Then, the teacher asked the students about material 
related to the picture on the whiteboard. In this step, the teacher 
used TPR for stimulating students, using verbal and non verbal 
language. 
For example: 
The teacher : What do you use for seeing? 
The students    : eyes. 
(The teacher writes “eyes” while drew eyes on the 
whiteboard). 
What do you use for hearing? 
What do you use for eating? 
What do use for tasting? 
 
The teacher writes all the answer on the whiteboard, 
then, the teacher said” Well students, those are the examples 
of parts of the body. 
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So, today we are going to learn about parts of the body. 
After the lesson you should be able to mention parts of the 
body”. 
2) Presentation Strategies 
The second step in teaching and learning process is 
presentation strategies. In this step, the teacher started to give 
explanation about the material as clearly as possible. Applying the 
direct method, the teacher did not need to translate the word into the 
student‟s native language. The students would learn vocabulary by 
pictures or realia. The teacher only taught them to pronounce the 
words. 
 
Teacher also brought realia of a baby doll as a model to 
show parts of body, as follow: 
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For example: 
This is….. 
 
The teacher explained by reading it one by one and then the 
students repeated it after the teacher. Hopefully, the students could 
understand easily. Therefore, for helping students understand the 
meaning of a word, the teacher used real object. The teacher 
pointed one student as a model in front of class. After that, the 
teacher showed and explained the student‟s parts of the body one by 
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one. The teacher also guided the students to touch their parts of 
body and then mention it one by one. 
For example: 
The teacher : this is ear. 
Students : this is ear. 
The teacher : this is mouth. 
Students : this is mouth. 
Use “s” for plural noun. Example: eyes, ears, shoulders, 
Without “s” for singular noun. Example: nose, mouth, 
tongue, etc. 
3) Skill Practice 
After the teacher explaining the material, the teacher would 
continue the lesson by giving exercise. Students did the practice. 
Therefore, the teacher provided more practice and activities. 
Teaching-learning process can be effective and enjoyable if there 
are many activities that the students like. The activities must lead to 
the main objective related to the material. 
There were many activities that the teacher used during the 
learning: 
Example: 
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Match the word and pictures 
 
 
For example: 
1. Hair 
2. Ear 
3. Cheek 
4.… 
5.… 
 
Or using realia, as follow: 
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Sometimes colouring, as follow: 
 
This game made them learn English automatically. The 
students must match of words to pictures. They had to find the 
answer from their own memories. However, this game could make 
them feel fun since it started by singing a song, entitled “Parts of 
the Body”. The rules of the games are: 
- Students should move a ball from one student to another. 
- During the ball moved, both the teacher and students sang a 
-song “Parts of the body”. 
- When the teacher said “stop” the last student holding the 
ball should answer the question no.1. 
- Students wrote the answer on the blackboard. 
- For those who could answer correctly, would got reward 
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The song of parts of body is as follow: 
 
 
A “Find new word”. 
This activity may look easy but it can train children to 
identify English spelling patterns. The objective of this game is that 
the students collect as many words of the parts of the body as 
possible. 
For example: 
S H O U L D E R 
T F R Y E V Y W 
O H E G R P E R 
M O U T H G S Q 
A C R G A R M S 
C H R U I E R A 
H E A D R E D E 
A S W E N E C K 
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W T O N G U E R 
 
Small Group Mime Game. 
This is an active game. Before doing this game, the teacher 
explained the word of touch, rub, stamp, lift, raise, put, bend etc 
by demonstration. Then, both the teacher and students sang a song 
“If you‟re Happy” with the action. After that, the teacher gave a 
few commands for students to follow. 
 
Example:  
- Touch your nose! 
- Rub your nose! 
- Touch your mouth! 
- Touch your eyes! 
- Raise your right hand! 
- Put both your hands on your shoulder! The best students 
do the action would be a winner. 
 
Word Set 
In this game, the teacher drew a box layout on the 
blackboard. The name of one student is written across to top to 
provide initial letters. The students should play the game with the 
rules as follows: 
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- Students should work in group (one group consists of 4 
students). 
- Students have to find parts of the body words which 
begin with the prescribed letter. 
- The fastest group would be the winner. 
 
A word set box 
Name E R I C H A 
PARTS Ears - - Cheek Hair Arms 
OF Eyes   Chin Head  
THE    
Chest 
  
      
BODY       
       
 
4) Assessment 
In this part, the teacher should check the student‟s progress. 
Then, the teacher can review about the material explained before; 
the teacher can also give homework to the students. It means, the 
homework can be used to determine lesson for next session.After 
finishing the material, the teacher closed the lesson bysaying: 
The teacher : Ok students, I think time is up. See you next 
week. 
Students : See u next week Mam 
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2. Strategy used by English teacher to teach Vocabulary for The Seventh 
Grade Students of Mental Retardation 
Based on the result of the interview conducted with the English 
teacher, on October 23
rd
, 2018 about strategy that used by English teacher 
to teach disable students (mental retardation),  the  teacher  said  that  she  
used  some  strategies to  teach  them  in English lesson especially in 
teaching vocabulary. The teacher said that: 
Informant (T)…”For the learning strategy, sometimes I use TPR 
in the teaching and learning in SLB class, not only students with 
hearing loss, but also for students with mental retardation. I think 
this TPR also work for them. Besides, this TPR used not only in 
English lessons, but can also be used in other lessons.” (Interview 
with the English teacher on October 23
rd
, 2018) 
From the result of the interview with the teacher (T) about TPR 
above, which was proved by the results of research from observations 
conducted by researcher on, October 23
rd
 2018, the researcher obtained a 
data that teacher use TPR to teach vocabulary in English lesson, teacher 
was giving some vocabularies in the whiteboard using simple imperative 
sentence to ask them about the words or sentence that the teacher writes 
on the whiteboard.  After the teacher finished wrote some words or 
sentences, the students started to do action. It was supported by the 
interview data from the teacher as follow: 
….”The strategy of TPR used is in the form of written words, or 
oral speech as in general, although we are not in a place where 
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children can’t hear, TPR can help the students with mental 
retardation to be able to understand words or sentences better” 
(Interview with the English teacher on October23
rd
, 2018) 
The process of the used of TPR was divided into 3 parts, there 
were initial activity, core activity and closing activity, where there were 
some differences in every part respectively. Those 3 parts used by the 
teacher can make the process of using the strategy work well in the 
classroom. This can be seen by the result of interview as follow: 
“Before the English lesson begins, the children must be invited to 
review the material that has been taught in the previous week, as 
a warming up before conducting the presentation, they receive 
new material, and if using a TPR Strategy, The presentation start 
by introducing a new vocabulary that will be taught to them in 
order they can find new vocabularies and understand the meaning 
of it through TPR. (Interview with the English teacher on 
October23
rd
, 2018) 
The above interview is supported by the result of observation 
where the teacher applied TPR strategy in teaching vocabulary to mental 
retardation students during the learning process. After the teacher greeted 
the students, the teacher stimulated students by using TPR strategy by 
asking them about the previous lesson or the vocabularies that were given 
by the teacher in the previous lesson. 
If we know that vocabulary only consist from one word, but it is 
different from the students in SLB, particularly the students with mental 
75 
 
 
retardation. Based on the observation conducted on October 23
rd
 2018, 
the researcher obtained some data related to TPR strategies, in a core 
activity, the use of TPR strategy must be combined with other strategy 
such as sign language or touch before teaching using this strategy, since 
the students were familiar with the used of sign language and touch. 
Based on the result of observation conducted on October 23
th
 
2018, the researcher found new strategies in teaching vocabulary, there 
was the teacher used written language approach to teach them, instead of 
using TPR, gesture and sign language, or touch, teacher also use this 
strategy due to some reasons as stated by the teacher in the interview as 
follow: 
“Sometimes I also prefer to write rather than to use the sign 
language, since the students with mental retardation can easily in 
touch with the words written, however, only a few of them, mostly 
is easier to learn through sign language” (Interview with the 
English teacher on October 23
th
, 2018) 
Written Language Approach is one of the ways used to teach 
students with special needs in the classroom. Teachers usually use this 
strategy to assist students in understanding the lessons in the classroom, 
because students in the classroom cannot communicate with the normal 
language. Another result of observation conducted in October 23
th
, 2018, 
this strategy also used with other strategy, but in the core process, the 
teacher gave the same vocabulary to student by writing it in the white 
board. The vocabularies were given only simple vocabulary, such as “rub, 
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touch, see, hear, listen, etc” by looking at to the teacher writing in the 
whiteboard in English language attracted the students curiosity, and then 
they are trying to ask some questions to the teacher about the meaning of 
the vocabularies or even ask about the words written by the teacher, this 
situation was explained by the teacher in the interview data a follow: 
“The core process of using the text is that first, I teach them basic 
vocabularies, verb or something that are very simple, such as 
touch, see, listen, etc. From those simple words, then we just 
developed them into a simple sentence that is easily understood by 
them, such as " open your book" "take your pen" and others, after 
that it is developed into short sentences for example, "Rina have a 
pen". From this sentence, they will give many questions, such as 
why they should use "have," from which they learn English 
vocabulary which is slightly developed into sentence writing, and 
there is little additional simple grammar. (Interview with the 
English teacher on October 23
th
, 2018) 
From the above data, it can be seen that the teacher intends to add 
a little variation of vocabulary to become a simple sentence, and then 
from that simple sentence or phrase, the teacher tries to slightly open their 
insights by adding grammar in the sentence. Based on the observation, the 
researcher found that the teacher also trying to make the students to write 
those vocabularies or sentences in their book and sometimes, based on the 
result of observation on October 23
th
 2018 using dictation, so that 
students do not only see the teacher's writing on the white board, but also 
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the teacher dictation word by word of vocabulary can make students learn 
to pitch letters into a vocabulary phrase. Besides, the teacher also 
explained it in the interview conducted on October 23
th
, 2018 and the 
researcher obtained the data as follow: 
“Because they sometimes also have to be assisted when writing, if 
the word "pen" for example, so should be described writing one 
by one miss, meaning yes like P-E-N and in pronunciation also 
different, the meaning of it must be spelled one letter at a time.” 
(Interview with the English teacher on October 23
th
, 2018) 
And the teacher dictation word by word of vocabulary, teacher 
also used common sign language, because American Sign Language 
cannot be used to a dictation of some letter. It was supported by the 
opinion of the teacher in the interview as follow: 
“If there is a spelling like this, I usually teach using ordinary sign 
language instead of American ones.” (Interview with the English 
teacher on October 23
th
, 2018) 
Teacher taught by using written language since this strategy has 
some advantages for students. In addition, the advantages of this strategy 
also had shortages, it was supported by the teacher in the interview as 
follow: 
“Written words help students to not quickly forget the 
vocabularies, or when they forget them, they still have the 
vocabularies on their notes written in   the  previous   meeting, 
Students who like to write will interest in a variety of written 
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words, especially English, but for students who do not like to write 
tend to be difficult to write” (Interview with the English teacher) 
From the above teacher‟s explanation, teacher used strategy to 
help students to memorize a vocabulary using their notes. It can be more 
effective in every teacher give them some vocabulary they  write in 
books, since by writing the students will have a long term memory of 
vocabulary. 
Those were about English teacher strategies to teach vocabulary 
for disable students of mental retardation. Teacher used this strategy in 
the process of teaching and learning, during observation, most teachers 
use the strategy in the learning vocabulary process, but the strategy was 
combined by teacher with some strategies to make them easier in learning 
vocabulary. It was supported by the lesson plan of teacher in teaching and 
learning English. 
The next presentation was teaching material used by English 
teacher to teach vocabulary for disable student (mental retardation). 
 
3. Teaching material used by English teacher to teach Vocabulary for 
The Seventh Grade Students of Mental Retardation 
Students that have special needs like in SLB, particularly 
students with mental retardation, they only get a simple vocabulary and 
arrange of simple sentence in English lesson. When the researcher 
started observation on October 23
th
, 2018 until November 13
th,
 2018, 
the researcher gave attention to the teacher as a source of material in 
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every meeting, teacher gave them variation of vocabulary and sometime 
teacher mix with simple sentence or grammar. In data of interview on 
November 6
th
 2018 teacher gave some information about the reason 
why the material of English lessons was consists of vocabulary and 
simple sentence, the data as follow: 
“So why only simple vocabulary because they only learn simple 
words around them just for their knowledge when they find the 
English language around them. Like in shopping centers, on 
laptops/ their phone sometimes also use English. In addition, they 
are difficult if the English language material is discussed in more 
details, the grammar is actually also in the lesson, but it should 
use a grammar that is really basic for them. Arrange sentences 
using the Indonesian language usually children often forget, 
anything else often reversed the preparation of the sentence, what 
else if using another language like English, to be patient” 
(Interview with the English teacher) 
Instead of the reason above, the researcher also has a new data 
during observation in the classroom that most of children with mental 
retardation usually are not able to speak well or dumb.  It is the second 
reason why the materials of English lessons only focused on simple 
vocabulary and also use sign language to communicate during in school 
or in their home. The cause why it can happen will be answered by 
teacher from the interview data on october , 30
th
 2018 as follow: 
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“Logically, they communicate in Indonesian language alone 
sometimes difficulty, Because not everyone understands what they 
say because, Usually the child who can’t hear it is also difficult to 
speak, or even can’t speak at all, Because they have never known 
to rarely hear people speak or can be said indirectly blind 
language.” (Interview with the English teacher on October 30th, 
2018) 
During the research, researcher got new data in observation that 
every  process  or  teaching  and  learning,  between  teacher  and  students 
always bring books, it was a English book used by teacher to help her in 
teaching and learning, the teacher said that this books many helpful to 
bounded a material that will be given to the students, students also have a 
book like teacher, but this books is special for disable students in SLB, for 
students in SLB for blind, the English books was different from the books 
in SLB for mental retardation . Therefore, in the classroom, both of teacher 
and students have each book, there were books for teacher and books for 
students, from this books teacher knew what kind of vocabulary that must 
be taught and also as the source of material. It was supported by the data 
obtained from the interview as follow: 
“The vocabulary type in here is depends, Because I also have a 
books for teaching English to SLB for mental retardation, So 
vocabulary take from there, There are many kinds of vocabulary 
Like part of body, Short words in store, brief words on drugs, 
Simple latter and so on. So the children also have their own English 
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language book which contains material and exercise questions.” 
(Interview with the English teacher on October 30
th
, 2018) 
After finding out the obstacles of the teacher in the uses of strategy 
above, in this material, teacher have also difficulties to teach vocabulary to 
mental retardation students in general term not only material that must give 
teacher to students, but also the motivation and support like in data from 
research observation on October 30
th
 2018, that teacher give motivation 
before teach them. The next data also said by the teacher in the interview as 
follow: 
“Obstacles they easily forget with the newly taught vocabulary, 
We must convince them, give them motivation and encouragement 
that the English vocabulary is important to them in the future, 
because according to them the English is a difficult and 
unimportant lesson” (Interview with the English teacher) 
In some observation, the researcher also found a new data from 
class, on October 30
th,
 2018, that is the students less interest went teacher 
teach them. In those day teacher material is verb, but some of students look 
not interest about the lesson in class, after the researcher looks away, the 
students do not follow the English lesson because they do not like the 
material, as explained in the interview below: 
“The material like is usually around them, like part of body. Fruits, 
vegetable, color, number and others.” (Interview with the English 
teacher on october 30
st
, 2018) 
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It is supported by the data interview on November 1
st
, 2018 that 
said that the material given by teacher during the lesson is as follow: 
“Usually teach many of simple vocabulary, like animal, vegetable, 
animal, fruit, vegetable, kind of food, etc”. (Interview with the 
English teacher on october 30
th
, 2018) 
Not only material but also the conditions from students also help 
the process of teaching and learning will be successfully, and in every 
English lesson, teacher also added vocabulary to make them more have a 
lot of vocabulary as explained in the interview as follow: 
“Not necessarily if the material interest, they immediately like, 
depending on the mood of the children as well” (Interview with the 
English teacher on October 30
th
, 2018) 
 
And the next data from interview on November 6
th,
 2018 as 
follow: 
“I always insert vocabulary whether it is just a few new 
vocabularies in one meeting I definitely include, so children also 
add to the English language and the collection of their vocabulary 
at least increases.” (Interview with the English teacher on 
November 6
th
, 2018) 
The last data that obtained from the result of interview is about the 
differences of vocabulary in SLB and in normal school, in normal school 
students there get a kind vocabulary more than students in SLB; the reason 
was explained in interview with the English teacher as follow: 
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“The procurement may be normal if the school, vocabulary 
certainly wider than the children in the SLB, because usually 
normal children have writing and automatically when children 
learn to write need a lot of vocabulary, Very different from the 
children of SLB that just English introduced in general, but if 
vocabulary for SMALB and SMPLB is also different great or level 
of difficulty.” (Interview with the English teacher on November 6th, 
2018) 
From the above data, the researcher analyses that the material of 
English lesson in SLB especially for the mental retardation students is 
simple vocabulary and simple sentence to support their learning of 
vocabulary. 
4. Teaching media used by English teacher to teach Vocabulary for The 
Seventh Grade Students of Mental Retardation 
During the observation, the researcher also found some teaching 
media that used by the teacher in English class, teacher usually combine 
some teaching media to make student interest with material, make them 
more understand and also to break out their tediousness with English 
lesson. Based on observation in October 23
th
 2018, November 30
th,
 2018 , 
the researcher find a media that used by the English teacher, the teacher 
bring some object to teach vocabulary, on November 1
st
, 2018, the teacher 
bring a toy miniature cooking like spoon, plate, fork, plate, work and etc. 
When teacher got data from interview in November 13
th
, 2018, the teacher 
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said that the media used in teaching vocabulary was realia, it is explained 
as follow: 
“Ever, because it's the subject of our learning here, using 
something real and visible.” (Interview with the English teacher on 
November 13
th
, 2018) 
In the observation, the researcher found the role of teaching by 
using realia, usually the teacher does not always bring object but 
sometimes, the teacher use objects around the classroom like board, 
picture, eraser, chair, table and etc. it is supported by the teacher‟s 
argument in the interview as follow: 
“But if using this media also must bring something real that can be 
used, actually should not, we can maximize objects and tools in the 
class. If using the Indonesian language maybe they can easily 
understand, but when using the English language they will also be 
a little confuse” (Interview with the English teacher on November 
13
th
, 2018) 
The kind of vocabulary that can use in this media is depending on 
the media that the teacher bring when teaching the vocabulary. Teacher 
bring simple object and also easy to use. Next, the researcher found a 
reason on the teacher way of using realia in English class obtained from the 
interview as follow: 
“So, for the mental retardation children, they have memories that 
are not as good as normal people. They will remember the 
vocabulary of the form or the image rather than just words. 
85 
 
 
Especially if the first child of SMPLB the first time there have 
English lesson, who previously had never known a foreign 
language other than its own language. So when I teach there 
sometime I bring the original form into the class, for example when 
I bring "HP" and "laptop", I introduced it to them this name "HP" 
the function of HP is to like this, Shape like this, the writing of 
Indonesian language like this, writing English like this, all I 
describe in detail the thing that I brought at that time, So they can 
remember the lessons taught today.” (Interview with the English 
teacher on November 13
th
, 2018) 
Based on the above interview, the teacher did not have special 
preparation if wanted to use this media, sometimes, the teacher asked 
students to bring some objects like fruits and vegetable in class to support 
the real media in relia. This media effective to be used in teaching students 
with mental retardation, since students with mental retardation learn and 
understand far fewer things at a much slower pace than the average child, 
and intellectual development will always be significantly impaired. 
However, the child with the intellectual deficit will continue to learn and 
understand some aspects of the world, but this cognitive growth is less 
complete and there will remain significant gaps in the student‟s knowledge 
base. Therefore, the use of real materials or actual tools in natural 
environments is an essential component in the effective instruction of 
students with intellectual disabilities. Although these materials would be 
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labeled as “low tech” teaching resources, they serve to both motivate the 
student and facilitate generalization to multiple environments. 
The above statement that media of realia is effective to teach 
students with mental retardation also supported by the following result of 
interview: 
"I think it is very effective, especially for elementary school 
children, if in elementary school they do not use English, but only 
the subject is introduced to them, otherwise they will not know the 
shape and names of objects around themselves, because in junior 
high school there is already English, so the greatness is increased 
by adding the English vocabulary. "(Interview with the English 
teacher on November 13
th
, 2018) 
During observation on November 13
st
, 2018, the students very 
curious to know what the teacher bring, they asked teacher about the 
things. During the lesson, students also can see the object, can observe and 
also can hold the object that brought by the teacher. Many of them also 
asked about the name of the object in English. Based on this result, from it 
can be concluded that that realia is a kind of media that can be used as a 
tool in teaching vocabulary for mental retardation students and it is 
effective to increase their motivation in learning the vocabulary. 
It is also supported by the result of interview with the teacher on 
November 13
th
, 2018 as follow: 
“The response is very good, children are always happy when I 
teach using this media, because there is a real form, they can hold 
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and see the shape of the object, they always observe the, whatever it 
is, so in essence media in very interesting for them.” (Interview 
with the English teacher on November 13
th
, 2018) 
During observation, the researcher never see teacher teaching 
English using this, but because it is the part of list question in interview 
guide so researcher  only  get  data  from  data  from  interview,  this  
media  is  real situation, real situation is  one of media that help students to 
learning vocabulary with make situation like real condition, be example if 
English class change to become market so in class must be have a seller, 
buyer and also the properties in market. From this case the teacher 
explained about real situation as follow: 
“never, because they do not really understand when using such 
media in English, because they also can’t communicate, just use 
sign language, Even if done in Indonesian I think it is also difficult, 
so it is not possible when using real situations as you say, but 
maybe if their defects/ deficiencies are not in mental or intellectual, 
for example suppose on autism, physical disability or else maybe it 
can be applied, if this SLB with mental retardation, I think it is not 
possible and I also have never tried it before” (Interview with the 
English teacher on November 13
th
, 2018) 
From the data above, the teacher do not use this media because, 
according to the teacher this media very difficult to be used for mental 
retardation students have difficulties in adaptive behavior that include 
difficulties with conceptual skills, social skills and practical skills. 
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Individuals with intellectual disabilities also often exhibit deficits in self-
determination skills as well, including skill areas such as choice making, 
problem solving, and goal setting. Therefore, it is impossible to apply real 
situation in the process of teaching and learning in the classroom. 
Next during observation researcher never see teacher using media 
LCD/projector to teach them, because in interview guide any question 
about applying tape recording/ video to teach vocabulary, then, in 
November 6
th
, 2018 was answered by teacher during the interview, actually 
during the researcher observation in class, the LCD and projector still 
broken because of something, teacher say sometime students taught by 
using LCD/ Projector once a month. Usually teacher using video or slide to 
teach vocabulary, the researcher obtained data from the interview as 
follow: 
“LCD projector is available at school, but it still cannot be used 
due to damage, because we also take use facilities, so sometimes we 
invite them to watching video motivation, So that they are still 
eager for school, most of them soles that sometimes also there are 
despair of their circumstances, not to mention also those who are 
junior/ senior high school, we also occasionally use this media for 
lessons including English lessons” (Interview with the English 
teacher on November 13
th
, 2018) 
From the above statement, it is known that the students also need 
something new to teach them, when the researcher asked the teacher  about  
tape  recording teacher explain that in SLB with mental retardation students 
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is impossible to use tape recording since they do not have low learning 
attention and this cause them difficult to listen to the tape recorder. It is 
supported by the data from the interview with the teacher as follow: 
“If tape recording never, because we are in SLB with mental 
retardation if we in school that SLB for blind and others it may be 
can applied. We always invite them to shout video motivation or 
subject that use media such as LCD or projector” (Interview with 
the English teacher on November 13
th
, 2018) 
 
When the researcher asked about kind of vocabulary that can 
explain using this media, teacher said that actually all vocabulary can 
explore with this media, teacher only prepare the material that will be 
delivered to students creatively, because students will interest in the 
material that given to them if it is attractive and colorful. It is supported by 
the data from the interview with the teacher as follow: 
“If vocabulary is suitable many, almost all the vocabulary we can 
use using this media, we have to creatively create interesting and 
creative material for them, anyway the more we are creative they 
will also be more interest. Especially if we use images, like GIF 
vocabulary/verb, and others” (Interview with the English teacher) 
Teacher did not have special preparation if want to use this media, 
maybe just make slide or can download some video to show. This media 
very effective to use in teaching and learning process, because the students 
still seldom to show media like LCD and Projector, they also seldom to 
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show picture slide or video in the classroom. Therefore, it will be easier for 
the students to memorize some vocabularies if taught by using this media; 
it is as stated by the teacher in the interview on November 13
th
, 2018 as 
follow: 
“If I find it effective because they are proven they like this media, 
they are always curious about what I will play in the video/ slide; 
they are also very happy when I use the media, and when they 
forget the material can be easily reminded if we use media like 
that.” (Interview with the English teacher on November 13th, 2018) 
Every teaching media always haveweaknesses and advantages, this 
media also have both of them, the advantages of media has been explained 
in the above result of interview with the teacher, however, there are some 
weaknesses of the media stated by the teacher as on the interview as 
follow: 
“such as the media are limited here, while there is only one and 
must be replacement with other students, and also if the material is 
not interesting they are only listening and not focusing with the 
material, but only the interest with media usage only” (Interview 
with the English teacher on November 13
th
, 2018) 
From the above statement, the researcher found that audio/ video 
effective to use in English class, but because the media is limit, the media 
must be used all of students from kindergarten until Senior High School. 
This is supported by the interview that this media is effectively used to the 
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students, teacher said that the students like it as stated in the interview on 
November 6
th
, 2018 as follow: 
“Some students like music and video in English and they really fun 
with it” (Interview with the English teacher) 
Some of students like a watching video in English, therefore, they 
usually like a process if their teacher played some video/ slide during the 
process of teaching and learning vocabulary in the classroom, it is also 
supported by another interview result as follow: 
“Usually, students show their interest in learning when I use 
picture that can move, or something new. They like moving objects 
such as cartoon or animals” (Interview with the English teacher on 
November 13
th
, 2018) 
From the above data, it is found that moving picture or video or 
slide that used by teacher is interesting to the students and can motivate 
them to follow lesson. Therefore, the use of LCD and Projector is effective 
to teach them, moreover, when it is combined with the creativity of the 
teacher in using video/ slide. 
It is the last media that used by the teacher during the observation in 
the English class. The teacher applied some picture or flash card in 
teaching vocabulary. Almost everyday, teacher using this media to teach 
English vocabulary, the picture not always brought by the teacher, but in 
their book of students is full with a picture and simple dialogue in English 
language, teacher stated in the interview on November 13
th
 2018 that 
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picture actually almost same with realia, the teacher also explain the 
benefit of using picture, as follow: 
“Because if we use the picture is almost the same as the relia, but 
the difference if realia is the object in the form of real, and if the 
media images only images, can be seen but can’t hold and do not 
know the original form. So they can imagine with the images we 
show.” (Interview with the English teacher on November 13th, 
2018) 
 
Based on observation in October 6
th
, 2018, November 12
th
, 2018, 
December 3
th 
2018 and December 22
rd
 2018 teacher using a picture to 
teach vocabulary,teacher have many picture that have a shape cart must be 
match with cartthat have a name of picture, name of picture also in English 
language, inother hand usually teacher using picture in their book to 
become a mediaof teaching vocabulary its support the data interview 
teacher as follow:
 
“Sometimes there is I use in the form of cart or matching the name 
of vocabulary and the picture is so like when observation yesterday, 
there is also only the picture below in write the name of Indonesian 
and English language. Sometimes there is also the use of their 
English language book package, because their book is also full 
picture, can be said 70% of the image and the 30% theory.” 
(Interview with the English teacher on November 12
th
, 2018) 
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Actually, not all vocabulary can be described by using picture, 
teacher must select the vocabulary based on their material on curriculum 
that used in junior high school. Usually, teacher only use picture if the 
material is not available in their books, as stated in the result of interview 
with the English teacher as follow: 
“Since there are many vocabularies, then as teacher, it is necessary 
to choose the appropriate vocabulary for the junior high school 
level, particularly for low intellectual learner like mental 
retardation student. Usually, only material that is not available in 
the book, I use picture, since the book they are carrying was full by 
pictures.” (Interview with the English teacher on November 13th, 
2018) 
The teaching and learning must be conducted effectively, since 
English is one of the lessons that included in the National Examination, the 
content of English National Examination is multiple choice like the other, 
but if students do not know the meaning of the question, they would not be 
able to answer the question, therefore, learning vocabulary also important 
for them. It is not only used in their daily activity, but also used in their 
academic environment as stated in the interview with the teacher as follow: 
“They are also have national aims like normal students, but the 
standard of difficulty is also different, and most of the exams in 
their national exams are vocabulary types, so yes I also have to 
maximize my English teaching so that my children can pass the 
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national exam” (Interview with the English teacher on November 
13
th
, 2018) 
Based on the interview and observation, the use of picture is very 
effective to in the teaching and learning vocabulary, especially for disable 
students such as mental retardation one, since written text is not enough 
interesting to them, the students are easily to get bored and have low 
learning motivation, even not easy to adapt with the leson. By using 
picture, they give more interest in the learning and try to memorize the 
vocabulary or recognize them one by one. It I s as states in the interview on 
November 12
th
, 2018 with the teacher as follow: 
“Very effective, because by looking at the picture they can imagine, 
different if only taught using writer that I write on the board, they 
will easily bored and can’t imagine because it does not know what 
shape” (Interview with the English teacher on November 13th, 
2018) 
The students also like if the teacher use picture to teach vocabulary 
in the classroom, as stated by the teacher as follow: 
“Students will show their curious if I bring some new pictures 
which are colorful and big” (Interview with the English teacher on 
November 13
th
, 2018) 
The media that used by the teacher also combined with other media 
to make the process of teaching and learning vocabulary in the classroom 
run effectively due to the limited time in every session. The media of 
realia, picture, moving picture or videos are effective to be used in teaching 
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the mental retardation students as media such as picture or printed words 
were always presented as sample stimuli for the students. 
 
B. Discussion 
The discussion related to strategies employed by the teacher to help 
the students understand the material is interesting. According to Brown 
(2000: 121) “strategies are specific method of approaching a problem or 
task, modes of operation for achieving a particular end, planned designs for 
controlling and manipulating certain information. The purpose is to help the 
student understand the material delivered by the teacher during the teaching 
and learning process. It is interesting that the English teacher uses some 
strategies to help her student the material delivered during in instruction 
objective. There are some strategies employed by the English teacher to 
teach vocabulary in SLB Dharma Anak Bangsa that some of students there 
are mental retardation students. 
Students with mental retardation often have difficulty to focus on 
learning tasks (Zeaman & House, 1963). Considering the characteristics of 
mentally retarded students, some facts about them can be noticed, like: the 
poor working memory, and lack of attention in learning tasks for which 
bilingualism can bring help as mentioned earlier ,so if this group of learners 
are taught another language, they will perform better in the other aspects of 
life . Since learning another language can improve mind, so they will 
become stronger in their memory and will do better in life. Language ability 
is a strong factor of functional outcome in autism (Nordine and Gillberg, 
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1998), and moderate to severe Developmental Disorders (from now on DD) 
such as mental retardation. Preparing a language acquisition environment in 
order to maximize social behavior out comes in children with 
Developmental Disorders. 
The first Strategy that used by teacher based on observation and 
interview is using Total Physical Response (TPR). Dianne (1986: 116) says 
that TPR is a method of teaching language developed by James Asher of 
San Jose State University in California. It is based on the premise that the 
human brain has a biological program for acquiring any natural language on 
earth. The process is visible when we observe how infants internalize their 
first language. TPR was used by the teacher in English class of mental 
retardation students on October 14
th
 2018 and December 4
th
 2018 during 
the observation conducted by the researcher. Teacher applied this strategy 
to be combined with other strategies such as gesture. This strategy seldom 
used by the teacher to teach vocabulary and the other lessons since TPR 
must be used orally. 
The teacher use TPR in class not only in English lessons, but also in 
other lessons. The process in teaching vocabulary using TPR in SLB 
students with mental retardation is by giving some vocabulary or 
imperative sentence that written by teacher on the board in English, and 
then the students must do the imperative sentence. The teacher should write 
the words since all of student in SLB with mental retardation do not have 
good concentration and they need to be motivated. 
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Meanwhile, to stimulate the students to participate in the lesson, the 
findings showed that students grade seventh with special need category 
with mental retardation are given TPR method by teacher with the purpose 
to achieve the goal of English vocabulary. The teacher can build the 
coordination between teacher and students when the TPR method is used. 
The teacher emphasizes on TPR method to help students to know about 
vocabulary in TPR and to facilitate the students to understand instructions 
given by the teacher. 
There is a study regarding mentally retarded students' educational 
achievements; which is aimed at knowing the social behaviours of 
mentally-retarded students in education learning. As a survey study, the 
research involves the use of interview and observation as data collection 
procedures. The subjects of the study are 34 mentally retarded students. The 
data is analysed in a qualitatively descriptive manner. The finding shows 
that mentally-retarded students need intensive and continuous consultation 
and support for their social behaviours in the physical education learning. 
In order for these students to participate well in the learning-teaching 
interaction, it is important to show to them the practical importance and 
value of doing physical practice. The instructions for the physical practice 
tasks should be brief and clear, and there should be not more than one 
instruction at a time. The teacher needs to understand students‟ 
characteristics and choose the appropriate learning approach. 
More recent researches on memory abilities of persons with mental 
retardation have focused on teaching metacognitive strategies, such as 
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rehearsing and organizing information into related sets, which many 
children without disabilities learn to do naturally (Bebko & Luhaorg, 1998). 
Students with mental retardation do not tend to use such strategies 
spontaneously but can be taught to do so with improved performance on 
memory-related and problem-solving tasks as an outcome of such strategy 
instruction (Hughes & Rusch, 1989; Merrill, 1990). 
It has been known that people with intellectual disability has more 
difficulty with memory storage (McDade and Adler, 1980). Moreover, 
people with intellectual disability have difficulty in using abstract language. 
These learners function well in classes that use visual cues like TPR 
(Banks, 2008). Besides in this method the focus is on oral language which 
seems sufficient with the needs of these learners, because (1) a good portion 
of the information which they will acquire throughout their lives will be by 
spoken, rather than written communication, and (2) the impressions they 
make on society in general and on their employers and fellow workers in 
particular, apart from their dress and general appearance, will largely 
depend on their ability to converse with others and to follow oral directions 
effectively (Department of Education Minneseta Public School St. Paul, 
1966) Although there are many debates and researches in the scope of 
language teaching, it seems that not much has been done related to teaching 
language to people with intellectual disability. People with intellectual 
disability live in families which might immigrate to English language 
countries. Besides learning a language can be a positive activity in their 
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lives which can improve their life style. It seems that affection and caring 
have a great role in the process of learning of these people. 
The second strategy, that used by English teacher to teach 
vocabulary is by using gesture. The result of research showed that this 
strategy also less effective since gesture is almost the same with sign 
language that use to communicate to deaf students everyday. Chamont 
(2005: 134) stated that “using particular gestures or expressions in the 
classroom will lead students to associate them with a particular thing”, For 
example, if you always use the same gesture when you say “Please stand 
up.” students will become accustomed to it and stand up when you use that 
gesture even if you occasionally leave out the oral instruction.  
Usually, teacher only use gesture like finger pointing, says “ok” 
with a finger, and etc. But in this case teacher only used by teacher to 
variation strategy in teaching vocabulary, the researcher also seldom to 
teach teacher using this strategy during observation in class. 
The third strategy that used by the teacher is sign language, the sign 
language is used by using hand, face or other movement in a three 
dimensions space as the physical means of communication. Sign language 
is usually used by people that have dumb disabilities as for mental 
retardation students; therefore, it can be automatically used to communicate 
by them. Steinberg (1993:76) stated three kinds of sign language and these 
differ as to whether not the sign represent ordinary language. Such US, 
Swedish, English and French, and there are sign language such as America 
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sign language and British language which have their own word and 
grammatical systems for the generation of sentence. 
Based on research the teacher using sing language type American 
and also common language, the differences both of them is a American sign 
language is sign language that can say or that can explain something using 
finger and hand like utterance “eating”, “will”, and etc. if common sign 
language is using finger that can say all the letter of alphabet start from A-Z 
and also added with the number 1-9. Teachers explain why their sign 
language should be mixed between America sign language and common 
sign language; this mixed was used by teachers to help students in 
communicating with other. Therefore, from the first time they enter in this 
school they were indirectly introduced two types of sign language. 
This strategy was very effective to be used in SLB with mental 
retardation students since both teacher and students alike have understood 
with sign language. There was no special preparation done by the teacher 
before teaching using this strategy, because the students are familiar with 
the use of sign language. This result is supported by the research of 
Serafinelli (1995) which found that using sign language to increase 
communication and interaction among mildly mentally retarded students 
had positive results. Overall, initiations of interaction increased as well as 
positive responses to interactions. 
The fourth strategy was by using written language to teach 
vocabulary, the reason why teacher them using this strategy because some 
of students in class more like a write something than using sign language in 
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class. Adger (2002: 45) stated that written language is one of the ways used 
to teach students with special needs in the classroom. Teachers usually use 
this strategy to assist students in understanding the lessons in the classroom, 
since students in the classroom cannot communicate with the normal 
language. 
The role of using written language is very simple like using sign 
language. Because teacher did not have a special preparation if want to use 
this strategy, but if he students teach using it, the students just can write and 
imagine the vocabulary, because the students maybe never see the shape of 
vocabulary that given by teacher. If teacher using the writing language the 
students also can try to arrange some sentence based vocabulary that given 
by teacher. Teacher use this strategy to help students memorize a 
vocabulary using their note. Its can more effective in every teacher give 
them some vocabulary they write in books, because with writing the 
students will be have a long time of vocabulary. 
Material is important part in every teaching and learning, Gardener 
in Adger (2002: 56) states that vocabulary is not only confined to the 
meaning of words but also includes how vocabulary in a language is 
structured. The children who attend school in SLB are focused on learning 
skills, their learning presentations are 60% for skill and 40% for classroom 
lessons. Based on research material that used by teacher to students is only 
simple vocabulary, because in junior high school they are the first time to 
use and find a foreign language. Simple vocabulary used by teachers 
because they tend to still learn to know objects around them using 
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Indonesian language. From this, teacher tries to step by step to make them 
to know more about English. 
Simple vocabulary taught since students only learn simple words 
that exist around them just for their knowledge when they find the English 
language around them. As in shopping, in laptop/ phone they also use 
English sometimes. In addition, they are difficult if the English language 
material is discussed in more detail, as the grammar is actually also there, 
but it must use a grammar that is really basic for them. 
Another reason that students even students with mental retardation 
should learn vocabulary since it is the requirement to graduate from junior 
high school, they also have to do a national exam and one of the subjects in 
their national exam is English. Students will not be able to do the exam if 
they can‟t interpret or not understand the problem they encounter. In fact 
they also have an English language book they use for a year, in the book 
also comes with interesting pictures, vocabulary summaries and also 
singular sentences to increase their grammar knowledge. 
In a research about the use of media in learning, Bandie (2006: 56) 
stated that the position of media in learning process is an integral part in 
learning. In which media can be used to facilitate students learning suited 
with the goal of learning process. Moreover, the uses of media as learning 
resources for each school or school cluster, which giving important 
meaning for quality in learning process. Further, the researchers want to 
explain the teaching media that use by teacher to teach vocabulary. 
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The first media that used by teacher is realia, refers to real objects or 
things. Generally, any objects of things can be carried out into school to 
represent the meaning from google. Based on the interview and 
observation, the researcher encounter that in the teaching, the teacher was 
using miniature cooking utensils to teach vocabulary in the classroom. 
Teachers use this media since children with special needs require 
something interesting for learning. Realia chosen by the teacher since this 
media is very good for the students. When they see the teacher teaching, 
they can know the form of objects brought by the teacher, Not only see the 
form, but the students can also know the usefulness and also can hold and 
know the usefulness of objects brought by the teacher. 
Visual learning aids such as pictures and real objects are proper and 
effective only if they help learners to achieve the goal (Montgomery, 2007: 
89). Realia is very effectively used in the classroom in vocabulary teaching. 
Especially for elementary school children, if the elementary school does not 
use English, but only introduced the object to them, otherwise in such a 
way they will not know the form and the name of objects around them, 
because in junior already there is English then a number of vocabulary 
raised with the addition of the English vocabulary earlier. Responses from 
students are also very good and they are very interested in this media 
because they 
The next media is real situation; Real situation here means to create 
a classroom atmosphere like the original or in real life. This strategy is 
never used by the teacher, because it is not effective, Why this strategy is 
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not effective, because deaf students find it difficult to communicate with 
others. They only communicate using sign language as well as written 
language. So this is the reason why this media is not suitable for mental 
retardation children like those in SLB Dharma Anak Bangsa. 
Mental retardation means substantial limitations in age-appropriate 
intellectual and adaptive behavior. (Hawkins, Eklund, James&Foose, 
2003). Deficits in cognitive functioning and learning styles characteristic of 
individuals with mental retardation include poor memory, slow learning 
rates, attention problems, difficulty generalizing what they have learned, 
and lack of motivation. Studies show that students with mental retardation 
have trouble retaining information in short- term memory, or 
workingmemory. Students with mental retardation often have difficulty 
sustaining attention in learning tasks (Zeaman & House, 1979). 
Audiovisual also using by teacher during process teaching and 
learning there. Mavida et al (1966: 90), states that, the utilization of 
instructional materials such as visual learning aids make students 
participate effectively in the learning process, hence ending with 
qualityeducation that enable them to suit in the current society in relation to 
technological changes. Tochon (2009: 176) suggests that video based 
reflections can be focused in three distinct ways: reconstructing past-
thinking, post-activity narratives, or the construction of reflections on 
present and future actions. 
Based on the above theory, discussing that audio visual can support 
students' success during learning process. Not only normal students, but 
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also students with special needs such as in SLB students with mental 
retardation, they are very interested in learning media using LCD/ 
projector. There are many many media, but since they have low intellectual, 
therefore, automatically they cannot focus to listen to the type of recording 
that belongs to one of the audiovisuals. Teachers will usually use videos 
vocabulary as well as slides on vocabulary to help them learn, add 
vocabulary and recalled vocabulary that has been taught. 
This media is very suitable and effective when used in learning 
vocabulary because usually deaf students they only learn vocabulary in 
class and use writing or drawing cards made by teacher. But they rarely use 
this media, because this medium is only one in school and should be used 
interchangeably by other students, The more creative the teacher makes the 
material for this media, the students will be more pleased and interested to 
the material. 
The last media that used by teacher to teach vocabulary is using 
picture. According to Andrew Wright (1989: 2)," Pictures are not just an 
aspect of method by through their representation of places, object, 
andpeople they are an essential part of the overall experiences". In other 
words learners will have experiences in comprehending a new object thanks 
to pictures that facilitate this process, moreover they help them to imagine 
more efficiently. Mckenchnie (1980: 135) defined the word picture in 
Webster Dictionary as an image of an object, person, or a scene produce on 
a flat/surface, especially by painting, drawing, photography. 
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Based on the above explanation, picture is a very good media and 
also interesting to serve as a vocabulary learning media. Children with 
mental retardation are very happy when the teacher taught using the picture 
during the vocabulary lesson. Although they cannot touch the original 
objects in the picture, they can recognize the shape of the object through the 
image. 
It seems that a child's foreign language communicative ability, even 
if a child is mildly mentally disabled, can be provoked by using a 
professional approach to teaching and learning (Krapez, 2010). The 
research data conducted by Krapez (2010) suggestthat these children are 
capable of achieving certain foreign language skills. But it is 
teachers'foreign language competence and their pedagogical approach 
which both play a decisive role in the process of foreign language 
acquisition. 
Children and adults with mental retardation have the same needs as 
those without such disabilities but in addition may have additional needs. 
There is convincing evidence that people with mental retardation have 
higher rates of mental health problems than the general population 
(Holland, 2001). Furthermore marked differences, particularly in the Level 
of language development, give rise to considerable variations in the way in 
which individuals with mental retardation are able to describe their 
thoughts and feelings and therefore the way in which emotional distress 
and/or major psychiatric illness presents (Holland, 2001). 
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According to the findings, it seems that the learning processes went 
well. It can be seen from the students‟ behavioral observations during the 
physical education learning interactions involving students‟ enthusiasm and 
spirit in doing activities during learning process produced good results. 
Language learning helps mentally retarded students be active and 
enthusiastic in class, and learning through several media such as picture, 
videos, and realia is something they really prefer, and can make them focus 
and make it easier for a teacher to teach vocabulary without difficulty. 
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CHAPTER V 
CONCLUSION AND SUGEESTION 
This chapter presents conclusion of the findings related to 
study about a teaching and learning vocabulary for disable students, 
particularly mental retardation students at SLB Dharma Anak Bangsa 
in the academic year of 2018/ 2019, Finally, based on the finding and 
discussion from chapter IV, the researcher draws some conclusions as 
follow: 
1. Conclusion 
The result is based on the research in teaching and 
learning vocabulary for disable students at SLB Dharma Anak 
Bangsa. During the teaching and learning vocabulary in class 
teacher uses some strategy to make the process in teaching and 
learning better and the goal of study can get by the students. 
Based on the interview and observation, the researcher finds a 
strategy that used by teacher in teaching and learning vocabulary 
at SLB Dharma Anak Bangsa, they are: Total Physical Response 
(TPR), this strategy used by the teacher only as a variation in 
teaching and learning vocabulary, since all of students with mental 
retardation have low intellectual, therefore, this strategy must be 
used by the teacher in writing vocabulary to ask them doing 
command, and actually TPR must be done by the teacher orally. It 
is the reason why this strategy was less effective. 
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The second strategy is using gesture to teach 
vocabulary, gesture is used by teacher in class because according 
the teacher this strategy almost same with sign language. Sign 
language is a language used by deaf to students to communicate 
with other, however, this strategy also appropriate to be used to 
build communication for mentally retarded students. The third 
strategy to teach vocabulary in SLB Dharma Anak Bangsa is using 
sign language, sign language is strategy that very effective to them 
in teaching and learning process. This strategy effective because 
students already familiar about sign language, they used sign 
language start from their in kindergarten, so between teacher and 
students they also have a good interaction. 
The fourth strategy that used by the teacher to teach 
vocabulary was using written language. Written language is the 
kind of tools that used by students to commutate besides using the 
sign language. This strategy is important for students, since if 
students forget with the vocabulary material that given by the 
teacher, they can see or review their vocabulary that they wrote in 
their note book. In every step of this strategy, the students must be 
able to spell every letter to know the writing of the vocabulary in 
English. Then, the next data found by the researcher is the 
material used by the teacher in teaching vocabulary for the 
students with mental retardation. Here, the simple vocabulary 
material was used by the teacher in the English lessons. Simple 
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vocabulary of English was given since this is the first stage of 
students to acquire the second language. English lessons are only 
taught at a glance because in the SLB curriculum students focus 
on the skills they will use after graduate. Only simple vocabulary 
and simple English sentences were taught, regardless of whether 
they know the English vocabulary around them, and for the 
national examination. 
In addition to the strategy used by teachers and also 
vocabulary material, researchers also found a new thing that is the 
media used by teachers to teach vocabulary. Media used by 
teachers to teach vocabulary in SLB Dharma Anak Bangsa the 
first is realia. Realia is the media that used to teach vocabulary by 
using real objects, Real objects are used because they usually only 
know the names of vocabulary in written Indonesian. Not only 
that, deaf children usually also do not understand and do not know 
the names of objects around them if they do not see the 
vocabulary directly taught by the teacher. This medium is very 
effective for deaf children because they can see, know the shape, 
and also the vocabulary usage / benefit taught by the teacher. 
The next media was using real situation, Real situation 
is a media where the way of teaching using the classroom 
atmosphere created like the original in everyday life. But this 
medium is ineffective and also never used in vocabulary teaching. 
Because all the students there are deaf, this media is suitable if 
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students who are taught are students who are blind or physically 
disabled. Therefore, this media is not suitable when used for 
mental retardation children. The next is using audiovisual that is 
video and slide in LCD and projector. This media is very suitable 
and also very interesting for students because of the shaped in the 
slide and creative video vocabulary made by the teacher. 
The next media that find by researcher is using picture, 
this media is very effectively used teaching vocabulary in class, 
because deaf students can see directly vocabulary images taught 
by teachers. But they can‟t hold the original form 
2. Suggestion 
a. English Teacher 
The researcher suggests that the English teacher must 
use the strategies that use to teach the disable students in 
teaching and learning English maximumly and provides other 
strategies that suitable for teaching vocabulary for them. So 
that English teacher must be enrich their knowledge about 
strategies, material and also teaching media that used in 
teaching vocabulary for mentally retarded students in order to 
make the process of teaching and learning effective and 
communication of both students and teacher can be 
successfully conducted. 
b. Disable students 
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The researcher suggests for disable students, especially 
the mental retardation one to give attention and follow the 
teacher instruction during process teaching and learning in 
classroom, so that the strategies, material and also media in 
teaching and learning vocabulary can be more effective and 
done in order to make easy students to study vocabulary at 
SLB Dharma Anak Bangsa. 
c. For SLB Dharma Anak Bangsa 
The researcher suggests for the institution of SLB 
Dharma Anak Bangsa to provide adequate facilities to support 
the teaching and learning process of English for the students 
with mental retardation and support the teacher with various 
media and material for teaching vocabulary such as realia, 
picture, and books. 
d. Future Researcher 
For the future researcher, the present study focuses on 
the descriptive study that the study teaching and learning 
vocabulary to disable students at SLB Dharma Anak Bangsa. 
The future research can conduct the same study focus on 
correlation between teaching and learning vocabulary to 
disable students and strategies disable students in learning 
vocabulary at SLB Dharma Anak Bangsa. 
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CLASSROOM OBSERVATION NOTES 
SLB DHARMA ANAK BANGSA 
Observation I on October 23, 2018 
 
 
 
No. 
 
 
List of Observation 
 
 
Description 
1. The strategy/ 
strategiesused by teachers. 
In the first observation, during the teaching and 
learning process, the teacher applied TPR 
strategy, written language, sign language, and 
gesture. 
2. The way the teacher 
presents the 
vocabularywords, 
method, material, and 
media. 
In presenting the material, the teacher used 
written language by writing the material in the 
white board, the teacher use simple command 
language, for example: touch, listen, grab, etc. 
Besides, the teacher used some media, realia. In 
this obesevation day, the teacher taught about 
“parts of body”. Here, the teacher brought a doll 
as realia to describe to the students about “parts 
of body”. Teacher also give the students some 
pictures of parts of body. The pictures was 
colorful and big. For designing the material, the 
teacher used several textbooks which is very 
colorful and there were many pictures inside it. 
The teacher also delivered the books to the 
students. The material of vocabularies given to 
the students was still very simple one, short 
words and did not complex. After presenting the 
material, the teacher gave them task or exercise 
for evaluation, like game, coloring, and matching 
pictures. 
3. Student‟s reaction in 
learning vocabulary by 
using strategies 
appliedby the teacher. 
The students was following the learning, some of 
them seems still confuse, but there are many who  
was trying to pay attention to the teacher‟s 
explanation about “parts of the body”. The 
students really like the realia, they could follow 
the teacher‟s instruction like when the teacher 
said to grab their head, they would grab their 
head. By using realia of doll, the students could 
understand the vocabularies of English given to 
the students. After the teacher explaining the 
material, the students took a note of some 
vocabularies given by the teacher. Some of the 
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students have been able to pronounce some 
words in English like eyes, lips, mouth, etc. 
Overall, the students were very enjoy in the 
lesson, although there were few who did not 
follow the lesson since they were not really in the 
mood of to study on this day. Some can finish the 
task of matching vocabulary very well, and some 
were still trying to find the match picture with the 
words. 
 
 
Observation II on October 25, 2018 
 
 
No. 
 
 
List of Observation 
 
 
Description 
1. The strategy/ 
strategiesused by teachers. 
During the teaching and learning process, the 
teacher used some strategies, written language, 
gesture, and TPR. The teacher use mix strategies 
since it can support to each other. Gesture was 
used by the teacher to support the written 
language. If the students did not understand to the 
teacher‟s written or spoken language, the teacher 
would apply gesture to describe about the words. 
2. The way the 
teacherpresents the 
vocabulary words, 
method, material, and 
media. 
In presenting the material, the teacher repeat the 
material that gave to students at previous 
meeting. And teacher get the students to mention 
the part of body. 
3. Student‟s reaction in 
learning vocabulary by 
using strategies 
appliedby the teacher. 
The students received the homework from 
teacher. 
 
  Observation III on October 30, 2018 
 
 
No. 
 
 
List of Observation 
 
 
Description 
138 
 
 
1. The strategy/ 
strategiesused by teachers. 
During the teaching and learning process, the 
teacher used written language, the teacher wrote 
some vocabularies on the white board. The 
teacher read aloud the words, then asked the 
students to follow her. If there were some 
students who did not understand about the words, 
the teacher gave some illustration about the 
instruction by using gesture or sign language. In 
order the students could pronounce the words, the 
teacher spelled and drilled them with each letter 
in the word one by one. 
2. The way the teacher 
presents the vocabulary 
words, method, 
material and media. 
In presenting the material, the teacher used some 
pictures. Today, the teacher taught the students 
about some vocabularies of animal and fruits. 
The teacher also brought some realias of animal 
and fruits and showed them to the students. By 
using these realias, the teacher introduce the 
name of the animal and fruits one by one then the 
students must repeated the words after her, for 
example: tiger, horse, rabbit, apple, orange, 
banana, etc. 
3. Student‟s reaction in 
learning vocabulary by 
using strategies, method 
media, applied by the 
teacher. 
During this teaching and learning process, the 
students can say some vocabularies related to 
animal and fruits. Although there were several 
students who were busy by themselves, some 
students could focus on the lesson and followed 
the teacher‟s instruction. They were really 
enjoyed the lesson and very curious about the 
realia brought by the teacher. At this lesson, some 
students could say some words very well. 
 
Observation IV on November 1, 2018 
 
 
No. 
 
 
List of Observation 
 
 
Description 
1. The strategy/ 
strategiesused by teachers. 
During the teaching and learning process, the 
teacher used some strategies, written language, 
gesture, and TPR. The teacher use mix strategies 
since it can support to each other. Gesture was 
used by the teacher to support the written 
language. If the students did not understand to the 
teacher‟s written or spoken language, the teacher 
would apply gesture to describe about the words. 
139 
 
 
2. The way the 
teacherpresents the 
vocabulary words, 
method, material, and 
media. 
In presenting the material, the teacher repeat the 
material that gave to students at previous 
meeting. Teacher get students to mention fruits 
and animals. 
3. Student‟s reaction in 
learning vocabulary by 
using strategies 
appliedby the teacher. 
The students received the homework from 
teacher. 
 
  
 
  ObservationV on November 6, 2018 
 
 
No. 
 
 
List of Observation 
 
 
Description 
1. The strategy/ 
strategiesused by teachers. 
During the teaching and learning process, the 
teacher used some strategies, written language, 
gesture, and TPR. The teacher use mix strategies 
since it can support to each other. Gesture was 
used by the teacher to support the written 
language. If the students did not understand to the 
teacher‟s written or spoken language, the teacher 
would apply gesture to describe about the words. 
2. The way the 
teacherpresents the 
vocabulary words, 
method, material, and 
media. 
In presenting the material, the teacher used media 
pictures and realia. Picture was used in order the 
students obtain visuaization about the vocabulary 
through the image, while realia was used in order 
the students could see the real things that the 
teacher‟s mention and could recognize the name 
of the things, such as chair, table, cupboard. In 
today‟s lesson, the material was about thisng 
around the students. Students also provided their 
own rea objects brought from home. There were 
some students brought eraser, spoon, lunch box, 
etc. The teacher gave students task to find new 
words in the column and a word set box.  
3. Student‟s reaction in 
learning vocabulary by 
using strategies 
appliedby the teacher. 
In today‟s teaching and learning process, some 
students ould mention several objects around 
them, the very simple vocabularies, such as door, 
car, TV, etc. By using TPR and gesture, the 
students could understand the words and spoken 
them one by one. The students also wrote the new 
vocabularies on their note book. 
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INTERVIEW TRANSCRIPT 
 
Interview session I on October 23, 2018 
 
Researcher  : Strategi apa saja yang Anda gunakan untuk mengajar 
English vocabulay pada siswa dengan mental retardation di sini? (What are the 
startegies do you used to teach students with mental reatardation here?) 
Informant (T) : Strategi yang saya gunakan, kadand-kadang, say menggunakan TPR 
dalam proses belajar dan mengajar di kelas siswa SLB. Tidak hanya untuk siswa yang 
dengan gangguan pendengaran, tapi juga buat anak mental retardation. Lagipula, 
TPR ini tidak hanya di kelas Bahasa Inggris, semua kelas digunakan.(For the learning 
strategy, sometimes I use TPR in the teaching and learning in SLB class, not only 
students with hearing loss, but also for students with mental retardation. I think this 
TPR also work for them. Besides, this TPR used not only in English lessons, but can 
also be used in other lessons). 
Researcher  : Bagaimana penerapan untuk strategi TPR tersebut? (How is 
the implementation of the TPR strategy?) 
Informant (T)  : Strategi TPR dengan menuliskan kata-kata atau pada 
umumnya di ucapkan, meskipun kita tidak mengahdapi siswa dengan gangguan 
pendengaran, namun TPR strategi dapat membantu siswa dengan mental 
retardation untuk memahami kata-kata atau kalimat dengan lebih baik. (The 
strategy of TPR used is in the form of written words, or oral speech as in general, 
although we are not in a place where children can’t hear, TPR can help the students 
with mental retardation to be able to understand words or sentences better). 
Researcher  :Lalu kapan strategi TPR tersebut digunakan? (Then when the 
TPR strategi being used?) 
Informant (T) : Digunakan sebelum pelajaran bahasa Inggris dimulai, siswa di ajak 
untuk mengulang pelajaran dari pertemuan yang lalu, warming up sebelum saya 
menjelaskan tentang materi baru, mereka mendapatkan materi baru, dan apabila 
menggunakan TPR, penjelasan materi dimulai dengan memperkenalkan kosa kata 
baru yang akan di ajarkan agar mereka dapat mencari kosa kata baru dan 
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memahami artinya melalui TPR. (Before the English lesson begins, the children must 
be invited to review the material that has been taught in the previous week, as a 
warming up before conducting the presentation, they receive new material, and if 
using a TPR Strategy, The presentation start by introducing a new vocabulary that 
will be taught to them in order they can find new vocabularies and understand the 
meaning of it through TPR) 
Researcher  : Kemudian, apakah terdapat strategi lainnya? (Well, is there 
any other strategies) 
Teacher (T)  : Kadang-kadang, saya menulis di papan tulis dari pada 
menggunakan bahasa isyarat. Hal ini dikarenakan siswa dengan mental retardation 
dapat dengan mudah mengenali bahaasa tulis, meskipun demikian, hanya beberapa 
dari mereka dapat belajar dengan kudah dengan bahasa isyarat. (Sometimes I also 
prefer to write rather than to use the sign language, since the students with mental 
retardation can easily in touch with the words written, however, only a few of them, 
mostly is easier to learn through sign language). 
Researcher  :Bagaimana penerapan strategi untuk menulis text? (Hoe do 
you apply the written text?) 
Informant (T) :Inti menggunakan text adalah pertama, saya mengajarkan mereka 
kosa kata dasar, kata kerja atau kata yang sangat sederhana seperti touch, see, 
listen, dll. Dari kata-kata sederhana tersebut, kemudian dikembangkan menjadi 
kalimat sederhana yang dapat dengan mudah dipahami oleh mereka, seperti “open 
your book”, “take your pen”, dll, setelah itu dikembangkan menjadi kalimat pendek 
seperti “Rina have pen”. Dari kalimat ini, mereka akan bertanya, misalnya kenapa 
they harus dengan have, dari hal ini, mereka belajar kosa kata bahasa Inggris yang 
dikembangkan menjadi kalimat tulis dan terdapat tambahan grammar yang 
sederhana juga.(The core process of using the text is that first, I teach them basic 
vocabularies, verb or something that are very simple, such as touch, see, listen, etc. 
From those simple words, then we just developed them into a simple sentence that 
is easily understood by them, such as "open your book" "take your pen" and others, 
after that it is developed into short sentences for example, "Rina have a pen". From 
this sentence, they will give many questions, such as why they should use "have," 
from which they learn English vocabulary which is slightly developed into sentence 
writing, and there is little additional simple grammar). 
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Researcher  :Kenapa anda menggunakan strategi tersebut? (Why do you 
use the kinds of strategy?) 
Informant (T) :Karena terkadang mereka membutuhkan pendampingan ketika 
menulis, untuk kata “pen” sebagai contohnya, harus dijelaskan dengan menulisnya 
satu per satu, misalnya P-E-N dan juga berbeda dalam pengucapan, arti kata harus 
di ucapkan dalam satu kata sekaligus.(Because they sometimes also have to be 
assisted when writing, if the word "pen" for example, it should be described by 
writing it one by one, like P-E-N and also fifferent in the pronunciation, the meaning 
of the word must be spelled one letter at a time). 
 
Researcher  :Bagaimana strategi anda untuk mengajarkan pengucapan? 
(What is your strategy to teach them the pronunciation?) 
Informant (T) :Apabila terdapat pengucapan seperti ini, saya biasanya mengajar 
dengan menggunakan bahasa isyarat umum selain American sign language.(If there 
is a spelling like this, I usually teach using ordinary sign language instead of American 
ones). 
 
Researcher  :Apa alasan anda untuk menggunakan startegi bahasa tulis 
atau menuliskan kosa kata kepada siswa? (What is your reason to use written 
language or write the vocabularie to the students?) 
Informant (T) :Bahasa tulis dapat membantu siswa agar tidak mudah lupa dengan 
kosa kata yang telah di ajarkan, mereka masih mempunyai catatan kosa kata di 
buku mereka yang di tulis di pertemuan sebelumnya. Siswa yang suka menulis akan 
tertarik dengan berbagai tulisan kata, khususnya bahasa Inggris, tapi untuk siswa 
yang tidak suka menulis lebih sulit untuk menulis.(Written words help students to 
not quickly forget the vocabularies, or when they forget them, they still have the 
vocabularies on their notes written in  the  previous meeting, Students who like to 
write will interest in a variety of written words, especially English, but for students 
who do not like to write tend to be difficult to write” (Interview with the English 
teacher) 
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Interview session II on 30 October, 2018 
Researcher  :Apa saja sumber materi untuk mengajar siswa dengan mental 
retardation ini? (What are the material resources for teaching this students with 
mental retardation?) 
Informant (T) :Sumber materi dari banyak sumber, dari buku teks sehingga, guru 
menemukan materi dari internet dan majalah atau buku bahasa Inggris lainnya.(The 
material resource from many sources, from textbook so, the teacher finds the 
material from internet and magazine or other English books) 
Researcher  :Materi apa saja dan seperti apa yang di ajarkan untuk siswa 
dengan mental retardation di kelas tujuh? (What kind of material taught for 
students with mental retardation in the seventh grade?) 
Informant (T) :Saya hanya mengajari mereka kalimat sederhana dan kosakata 
mudah karena mereka hanya bisa belajar kata-kata sederhana di sekitar mereka. 
Untuk alasan ini, saya hanya memberi mereka beberapa kosakata mudah di awal 
untuk pengetahuan dan kehidupan sehari-hari mereka. Dengan kosa kata bahasa 
Inggris dasar atau sederhana, mereka dapat memahami beberapa kata dalam 
bahasa Inggris yang mereka temui, seperti di pusat perbelanjaan, di laptop/ ponsel 
mereka yang ditulis dalam bahasa Inggris. Selain itu, mereka akan kesulitan 
menyerap kalimat kompleks dalam bahasa Inggris atau bahkan tata bahasa. Mereka 
seharusnya mendapatkan tata bahasa dalam pelajaran, tetapi tata bahasa yang 
mereka dapatkan harus menjadi tata bahasa dasar seperti hal-hal jamak atau 
tunggal. Mereka memiliki ingatan yang rendah, sehingga juga sulit bagi mereka 
untuk menghafal kosakata atau kalimat yang panjang. Benar-benar membutuhkan 
kesabaran untuk mengajar mereka.(I only teach them simple sentence and easy 
vocabulary because they can only learn simple words surrounding them. For this 
reason, I only give them some easy vocabularies in the beginning for their 
knowledge and daily life. With basic or simple English vocabulary, they can 
understand some words in English that they meet, like in shopping centers, on their 
laptops/ their mobile phone which is written in English. In addition, they will find it 
difficult to absorb complex sentence in English or even grammar. They supposed to 
get grammar in the lesson, but it the grammar that they get should be the basic 
grammar such as plural or singular things. They have low memory, so it is also 
difficult for them to memorize long vocabulary or sentences. It really need big 
patient to teach them 
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Researcher  :Kenapa hanya diberikan simple vovabularies, apakah mereka 
belum mampu untuk belajar kosa kata yang lebih complex? (Why they only get 
simple vocabularies, do they cannot learn the more complex vocabularies?) 
Informant (T) :Secara logika, mereka, maksud saya siswa dengan keterbelakangan 
mental baik ringan hingga parah masih sulit untuk berkomunikasi di Indonesia dan 
tidak semua orang dapat mengerti bahasa mereka, sehingga untuk belajar bahasa 
lain seperti bahasa Inggris, akan lebih sulit bagi mereka. Siswa seperti ini memiliki 
nilai rendah.(Logically, they, I mean students with mental retardation either mild to 
severe are still difficult to communicate in Indonesia and not everyone can 
understand their spoken, so that to study another language like English, it will be 
more difficult for them.This kind of students has low) 
Researcher  :Untuk sumber buku, buku-buku apa saja yang anda gunakan 
untuk mengajar vocabularies pada siswa dengan mental retardation tersebut? (For 
books, what are the books do you used to teach vocabularies for students with 
mental retardation?) 
Informant (T) :Bahan untuk mengajar kosa kata bahasa Inggris kepada siswa ini 
diambil dari banyak buku, saya menggunakan banyak buku untuk mereka, buku-
buku itu bisa dalam bentuk buku cetak atau bahkan e-book. Kriteria pemilihan buku 
termasuk genre, tingkat minat yang diprediksi, dan kaitannya dengan kurikulum 
yang direncanakan. Buku-buku yang berkaitan dengan liburan dan agama 
dikeluarkan. Peneliti memilih buku narasi dan informasi untuk menghilangkan 
dampak potensial dari pengetahuan tentang struktur cerita pada menceritakan 
kembali. Semua buku cetak taktil, tahan lama tersedia dalam bahasa Inggris, 
misalnya adalah The Alphabet Song Book (2006) terdiri dari kata-kata untuk lagu 
ABC, dengan setiap huruf dicocokkan dengan gambar. (The material for teaching 
English vocabulary to this students is taken from many books, I use many books for 
them, The books can be in the form of printed books or even e-books.The criteria for 
book selection included genre, predicted interest levels, and relation to planned 
curricula. Books related to holidays and religion were excluded. Researchers 
selected both narrative and informational books to eliminate the potential impact of 
knowledge of story structure on retelling. All of the print books were tactile, durable 
board books available in English, for example is The Alphabet Song Book (2006) 
consists of words to an ABC song, with each letter matched with an image). 
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Researcher :Apakah terdapat kendala dalam menggunakan materi-materi 
mengajar?(What are the obstacles in using the materials?) 
Teacher (T) : Ini adalah tantangan bagi saya karena saya ingin menggunakan 
bahan pengajaran modern seperti proyektor, TV, dan audio. Sebagian besar waktu 
saya menggunakan bahan pengajaran buatan lokal, yang kadang-kadang tidak 
menarik siswa saya. Kami tidak mendapatkan anggaran dari Pemerintah untuk 
membeli bahan pengajaran, jadi satu-satunya cara untuk mendukung murid-murid 
saya adalah dengan menggunakan bahan pengajaran lokal yang ditemukan di 
sekolah kami.(This is a challenge for me because I want to use modern teaching 
materials such as projectors, TV, and audio. Most of the time I use local made 
teaching materials, which sometimes do not attract my students. We do not get any 
budget from the Government to buy teaching materials, thus the only way to 
support my pupils is to use the local teaching materials found in our area). 
Researcher : Bagaimana kendala yang di alami dalam proses belajar mengajar? 
(What are the obstacle do you face during the process of teaching and learning?) 
Teacher (T) : Saya menemukan masalah dengan siswa dalam proses belajar 
mengajar, siswa lambat dalam menerima materi sehingga saya harus mengulangi 
materi yang sama untuk beberapa pertemuan sehingga mereka benar-benar 
mengingat dan memahami.(I find problem with the students in teaching learning 
process, students are slow in accepting the material so that I have to repeat the 
same material for several meeting so, they really remember and understand). 
Researcher : Selain itu, apakah terdapat kendala lainnya? (Besides, are there any 
other obstacles?) 
Teacher (T) : Saya sering menemukan bahwa siswa mudah lupa dengan kosa kata 
yang baru diajarkan, saya harus meyakinkan mereka, memberi mereka motivasi dan 
dorongan bahwa kosa kata bahasa Inggris penting bagi mereka di masa depan, 
karena menurut mereka bahasa Inggris adalah pelajaran yang sulit dan tidak 
penting.(I often find that students are easily forget with the newly taught 
vocabulary, I must convince them, give them motivation and encouragement that 
the English vocabulary is important to them in the future, because according to 
them English is a difficult and unimportant lesson). 
Researcher : Lalu, materi apa yang menarik bagi siswa? (Then, what are the 
materials interesting to students?) 
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Teacher (T) : Bahan yang disukai anak-anak biasanya ada di sekitar mereka, 
seperti anggota tubuh, buah-buahan, sayuran, warna, jumlah dan lain-lain. (The 
material that kids like is usually something around them, like part of body, fruits, 
vegetable, color, number and others). 
Researcher : Seperti apa saja materi yang menarik yang biasa anda ajarkan? 
(What are the materials do you usually like to teach?) 
Teacher (T) : Saya biasanya mengajari mereka banyak kosakata sederhana, 
kosakata yang tidak terlalu rumit seperti hewan, sayuran, hewan, buah, bagian 
tubuh, jenis makanan, dll.(I usually teach them many simple vocabulary, vocabulary 
which is not very complex like animal, vegetable, animal, fruit, parts of body, kinds 
of food, etc). 
Researcher : Apakah materi yang akan diberikan sangat penting? (Are the 
materials given is very important?) 
Teacher (T) : Materi dapat menjadi sangat signifikan dalam pembelajaran, tetapi 
bagi siswa dengan keterbelakangan mental, suasana hati mereka yang tidak dapat 
diprediksi dapat memengaruhi proses pembelajaran, mereka kadang-kadang bisa 
sangat tertarik dalam pembelajaran tetapi terkadang menolak untuk belajar. Jadi itu 
sebenarnya tergantung pada mood anak-anak juga.(Material can be very significant 
in the learning, but for the students with mental retardation, their unpredictable 
mood can affect the process of learning, they can sometimes very entuasiatic in the 
learningbut sometimes refuse to study. So it is actually depending on the mood of 
the children as well). 
 
Interview session III on November 5th, 2018 
 
Researcher : Lalu. Bagaimana cara anda mengenalkan kosa kata baru? (Then, 
how do you introduce new vocabularies to them?) 
Teacher (T) : Saya selalu memasukkan kosakata apakah itu hanya beberapa 
kosakata baru dalam satu pertemuan yang saya pasti sertakan, kemudian, anak-
anak juga menambah bahasa Inggris dan koleksi kosakata mereka setidaknya 
meningkat.(I always insert vocabulary whether it is just a few new vocabularies in 
148 
 
 
one meeting I definitely include, then, the children also add to the English language 
and the collection o of their vocabulary at least increases). 
Researcher : Apa perbedaan materi yang anda berikan pada siswa dengan 
mental retardation dengan siswa normal pada umumnya? (What are the differences 
of material that you give for the students with mental retardation and normal 
students in general?) 
Teacher (T) :Pengadaan mungkin normal jika sekolah, kosa kata tentu lebih luas 
daripada anak-anak di SLB, karena biasanya anak normal sudah menulis dan secara 
otomatis ketika anak belajar menulis butuh banyak kosa kata, sangat berbeda 
dengan anak-anak SLB yang baru saja diperkenalkan oleh Bahasa Inggris secara 
umum, tetapi jika kosa kata untuk SMALB dan SMPLB juga berbeda besar atau 
tingkat kesulitannya. (The procurement may be normal if the school, vocabulary 
certainly wider than the children in the SLB, because usually normal children have 
writing and automatically when children learn to write need a lot of vocabulary, 
Very different from the children of SLB that just English introduced in general, but if 
vocabulary for SMALB and SMPLB is also different great or level of difficulty). 
 
Interview session IV on November 14th, 2018 
 
Researcher :Media apa saja yang anda biasa gunakan untuk mengajar kosa kata 
pada siswa mental retardation? (What are the media do you usually used in 
teaching vocabulary to mental retardation students?) 
Teacher (T) :Dalam proses belajar mengajar saya menggunakan beberapa media, 
tetapi untuk mengajar kosakata saya menggunakan gambar atau kartu flash. Di 
flashcard ada gambar dan kata yang penuh warna.(In teaching learning process I 
use some media, but to teach vocabulary I use picture or flashcard. In flashcard 
there is a colorful picture and word). 
Researcher : Hanya itu saja, atau terdapat media lainnya? (Only that media, or 
there any other media?) 
Teacher (T) :Saya juga menggunakan realia, itu adalah benda nyata seperti 
boneka, mainan miniatur. Itu karena subjek yang belajar di sini, siswa dengan 
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keterbelakangan mental perlu belajar dengan benda nyata dan terlihat. (I also use 
realia, it is a real object like doll, miniature toys. It is because the subject who are 
learning here, students with mental retardation need to learn by real and visible 
objects). 
Researcher :Bagaimana anda menyediakan realia untuk siswa? (How do you 
prepare the realia for the students?) 
Teacher (T) :Karena fasilitas di sekolah terkadang tidak mendukung 
pembelajaran, saya biasanya meminta siswa untuk membawa benda mereka sendiri 
seperti penghapus, kursi, meja, tas, boneka, dll untuk memaksimalkan 
pembelajaran. Mudah untuk menjelaskan beberapa objek di Indonesia, tetapi untuk 
menjelaskan nama bahasa Inggris dari beberapa objek kepada mereka mungkin 
sulit, jadi untuk ini, mereka perlu melihat hal-hal yang nyata maka saya dapat 
memberi tahu mereka nama objek dalam bahasa Inggris. (Since the facilities at 
school sometimes dos not support the learning, I usually ask the students to bring 
their own object such as eraser, chair, table, bag, doll, etc to maximize the learning. 
It is easy to explain some objects in Indonesia, but to explain the English name of 
some objects to them can be difficult, so for this, they need to see things real then I 
can tell them the name of the object in English). 
Researcher :Apa manfaat menggunakan realia untuk mengajar vocabulary 
bahasa Inggris? (What are the benefits of using realia in teaching vocabularies of 
English?) 
Teacher (T) :Di sini, pada anak retardasi mental, mereka memiliki ingatan yang 
tidak sebaik orang normal. Mereka akan mengingat kosakata formulir atau gambar 
daripada hanya kata-kata. Apalagi jika anak pertama SMPLB yang pertama kali ada 
pelajaran bahasa Inggris, yang sebelumnya tidak pernah mengenal bahasa asing 
selain bahasanya sendiri. Dengan alasan ini, ketika saya mengajar di sana kadang-
kadang saya membawa bentuk asli atau objek nyata ke dalam kelas, misalnya ketika 
saya membawa "HP" dan "laptop", saya memperkenalkan kepada mereka nama ini 
"HP" fungsi HP adalah untuk panggil atau kirim pesan seperti ini, perlihatkan 
bentuknya, perlihatkan tulisan bahasa Indonesia, dan tulisan bahasa Inggris, semua 
saya jelaskan secara rinci hal yang saya bawa saat itu, Jadi, mereka bisa mengingat 
pelajaran dan seruan untuk mengikuti pelajaran.(Here, the mental retardation 
children, they have memories that are not as good as normal people. They will 
remember the vocabulary of the form or the image rather than just words. 
150 
 
 
Especially if the first child of SMPLB the first time there have English lesson, who 
previously had never known a foreign language other than its own language. By this 
reason, when I teach there sometime I bring the original form or real object into the 
classroom, for example when I bring "HP" and "laptop", I introduced it to them this 
name "HP" the function of HP is to call or send message like this, show the shape, 
show the writing of Indonesian language, and the writing of English, all I describe in 
detail the thing that I brought at that time, So, they can remember the lessons and 
appeal to follow the lesson). 
Researcher :Apakah penggunaan realia dapat efektif digunakan dalam mengajar 
kosa kata untuk siswa mental retardation? (Is the use of realia can be effective to be 
used in teaching vocabularies for mental retardation students?) 
Teacher (T) :Saya pikir ini sangat efektif, terutama untuk anak-anak sekolah 
dasar, jika di sekolah dasar mereka tidak menggunakan bahasa Inggris, tetapi hanya 
subjek yang diperkenalkan kepada mereka, kalau tidak mereka tidak akan tahu 
bentuk dan nama benda di sekitar mereka, karena di SMP sekolah sudah ada bahasa 
Inggris, jadi kebesaran ditingkatkan dengan menambahkan kosakata bahasa 
Inggris.(I think it is very effective, especially for elementary school children, if in 
elementary school they do not use English, but only the subject is introduced to 
them, otherwise they will not know the shape and names of objects around 
themselves, because in junior high school there is already English, so the greatness is 
increased by adding the English vocabulary). 
Researcher :Bagaimana respon siswa pada media yang digunakan? (How is the 
resposns of students on the media?) 
Teacher (T) : Responsnya sangat bagus, anak-anak selalu senang ketika saya 
mengajar menggunakan media ini, karena ada bentuk nyata, mereka bisa 
memegang dan melihat bentuk objek, mereka selalu mengamati, apa pun itu, jadi 
intinya media di sangat menarik bagi mereka.(The response is very good, children 
are always happy when I teach using this media, because there is a real form, they 
can hold and see the shape of the object, they always observe the, whatever it is, so 
in essence media in very interesting for them). 
Researcher :Bagaimana dengan menggunakan situasi nyata, apakah anda juga 
mengajarkan vocabulary dengan ilustrasi situasi nyata di sekitar mereka? (How 
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about using real situation, do you also teach vocabularie by using real situation 
around them?) 
Teacher (T) :Saya tidak pernah menggunakannya, karena mereka tidak benar-
benar mengerti ketika menggunakan media seperti itu dalam bahasa Inggris, karena 
mereka juga tidak bisa berkomunikasi, hanya menggunakan bahasa isyarat, Bahkan 
jika dilakukan dalam bahasa Indonesia saya pikir itu juga sulit, jadi tidak mungkin 
ketika menggunakan situasi nyata seperti yang Anda katakan, tetapi mungkin jika 
cacat/ kekurangan mereka tidak dalam mental atau intelektual, misalnya anggap 
pada autisme, cacat fisik atau mungkin itu dapat diterapkan, jika ini SLB dengan 
keterbelakangan mental, saya pikir itu tidak mungkin dan Saya juga belum pernah 
mencobanya sebelumnya.(I never use it, because they do not really understand 
when using such media in English, because they also can’t communicate, just use 
sign language, Even if done in Indonesian I think it is also difficult, so it is not 
possible when using real situations as you say, but maybe if their defects/ 
deficiencies are not in mental or intellectual, for example suppose on autism, 
physical disability or else maybe it can be applied, if this SLB with mental 
retardation, I think it is not possible and I also have never tried it before). 
Researcher :Lalu, apakah terdapat kendala dalam penggunaan media, apa 
kendalanya? (Then, is there any obstacle in using the media, what are they?) 
Teacher (T) :Masalah umum dalam proses belajar mengajar adalah kurangnya 
dukungan sekolah terkait dengan fasilitas pengajaran. Sekolah telah memberi kami 
fasilitas seperti LCD atau proyektor, layar monitor, tetapi perawatan buruk yang 
mengakibatkan masalah dalam menggunakan media. Terkadang, operator LCD 
tidak tersedia saat saya membutuhkannya atau LCD rusak atau perlu diperbaiki, 
kabelnya hilang, dll.(The common problem in the teaching learning process is the 
lack of support of the school related to the teaching facilities. School has provide us 
with facilities like LCD or projector, monitor screen, but bad maintanance which 
resul in the problem to use the media. Sometimes, the operator of LCD does not 
available when I need them or the LCD is broken or need repair, the cable is lost, 
etc). 
Researcher :Apakah tersedia fasilitas dari sekolah mengenai media yang 
digunakan untuk mengajar? (Is there any facilities from school regardless to the 
media used to teach?) 
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Teacher (T) : Proyektor LCD tersedia di sekolah, tetapi masih tidak dapat 
digunakan karena kerusakan, karena kami juga menggunakan fasilitas, jadi kadang-
kadang kami mengundang mereka untuk menonton video motivasi, sehingga 
mereka masih bersemangat untuk sekolah, kebanyakan dari mereka sol yang 
kadang juga ada keputusasaan dari keadaan mereka, belum lagi juga mereka yang 
SMP/ SMA, kami juga sesekali menggunakan media ini untuk pelajaran termasuk 
pelajaran bahasa Inggris.(LCD projector is available at school, but it still cannot be 
used due to damage, because we also take use facilities, so sometimes we invite 
them to watching video motivation, So that they are still eager for school, most of 
them soles that sometimes also there are despair of their circumstances, not to 
mention also those who are junior/ senior high school, we also occasionally use this 
media for lessons including English lessons). 
Researcher :Apakah anda juga menggunakan tape recorder untuk mengajar, 
misalnya untuk memainkan musik? (Do you also use tape recorder to teach, for 
example to play music?) 
Teacher (T) :Jika rekaman tidak pernah, karena kita berada di SLB dengan 
keterbelakangan mental jika kita di sekolah itu SLB A, C D dan lain-lain itu mungkin 
dapat diterapkan. Kami selalu mengundang mereka untuk meneriakkan motivasi 
video atau subjek yang menggunakan media seperti LCD atau proyektor.(If tape 
recording never, because we are in SLB with mental retardation if we in school that 
SLB A, C D and others it may be can applied. We always invite them to shout video 
motivation or subject that use media such as LCD or projector). 
Researcher :Apakah LCD dapat membantu dalam proses belajar mengajar bahasa 
Inggris di kelas, terutama untuk mengajarkan kosa kata? (Does LCD can support the 
process of teaching and learning English in the classroom, especially to teach 
vocabularies?) 
Teacher (T) :Jika banyak perbendaharaan kata, hampir semua kosakata dapat 
kita gunakan menggunakan media ini, kita harus secara kreatif membuat materi 
yang menarik dan kreatif untuk mereka, lagipula semakin kita kreatif mereka juga 
akan lebih menarik. Terutama jika kita menggunakan gambar, seperti kosakata/ 
kata kerja GIF, dan lainnya.(If vocabulary is suitable many, almost all the vocabulary 
we can use using this media, we have to creatively create interesting and creative 
material for them, anyway the more we are creative they will also be more interest. 
Especially if we use images, like GIF vocabulary/verb, and others). 
153 
 
 
Researcher :Apakah LCD dapat efektif digunakan? (Is LCD effective to be used?) 
Teacher (T) :Jika saya merasa efektif karena mereka terbukti menyukai media ini, 
mereka selalu ingin tahu tentang apa yang akan saya putar di video / slide; mereka 
juga sangat senang ketika saya menggunakan media, dan ketika mereka lupa materi 
dapat dengan mudah diingatkan jika kita menggunakan media seperti itu(If I find it 
effective because they are proven they like this media, they are always curious 
about what I will play in the video/ slide; they are also very happy when I use the 
media, and when they forget the material can be easily reminded if we use media 
like that). 
Researcher :Bagaimana dengan media lagu? (How about song media?) 
Teacher (T) :Media seperti ini terbatas di sini, sementara hanya ada satu dan 
harus diganti dengan siswa lain, dan juga jika materi tidak menarik mereka hanya 
mendengarkan dan tidak fokus dengan materi, tetapi hanya minat dengan 
penggunaan media saja(Such media are limited here, while there is only one and 
must be replacement with other students, and also if the material is not interesting 
they are only listening and not focusing with the material, but only the interest with 
media usage only). 
Researcher :Apakah siswa menyukai musik atau video? (Do children or students 
like music or video?) 
Teacher (T) :Beberapa siswa menyukai musik dan video dalam bahasa Inggris dan 
mereka sangat senang dengannya(Some students like music and video in English 
and they really fun with it). 
Researcher :Media apa yang paling diminati oleh siswa? (What media are 
suitable for the students?) 
Teacher (T) :Biasanya, siswa menunjukkan minat mereka dalam belajar ketika 
saya menggunakan gambar yang bisa bergerak, atau sesuatu yang baru. Mereka 
suka benda bergerak seperti kartun atau binatang.(Usually, students show their 
interest in learning when I use picture that can move, or something new. They like 
moving objects such as cartoon or animals). 
Researcher :Apakah media picture lebih menarik dari pada realia? (Is picture 
media more interesting than realia?) 
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Teacher (T) :Karena jika kita menggunakan gambar hampir sama dengan relia, 
tetapi bedanya jika realia adalah objek dalam bentuk nyata, dan jika media gambar 
hanya gambar, bisa dilihat tetapi tidak bisa menahan dan tidak tahu yang asli 
bentuk. Sehingga mereka bisa membayangkan dengan gambar yang kami 
tampilkan.(Because if we use the picture is almost the same as the relia, but the 
difference if realia is the object in the form of real, and if the media images only 
images, can be seen but can’t hold and do not know the original form. So they can 
imagine with the images we show). 
Researcher :Bagaimana penggunaan media picture? 9How is the use of picture 
media?) 
Teacher (T) :Terkadang ada yang saya gunakan dalam bentuk chart atau cocok 
dengan nama kosa kata dan gambarnya jadi seperti saat observasi kemarin, ada 
juga hanya gambar di bawah ini di tuliskan nama bahasa indonesia dan bahasa 
inggris. Terkadang ada juga penggunaan paket buku bahasa Inggris mereka, karena 
buku mereka juga full picture, bisa dikatakan 70% dari gambar dan 30% 
teori.(Sometimes there is I use in the form of cart or matching the name of 
vocabulary and the picture is so like when observation yesterday, there is also only 
the picture below in write the name of Indonesian and English language. Sometimes 
there is also the use of their English language book package, because their book is 
also full picture, can be said 70% of the image and the 30% theory). 
Researcher :Apa pertimbangan anda dalam mengajarkan kosa kata pada siswa 
dengan mental retardation? (What are your consideration in teaching vocabularies 
to students with mental retardation?) 
Teacher (T) :Karena ada banyak kosa kata, maka sebagai guru, perlu untuk 
memilih kosa kata yang tepat untuk tingkat sekolah menengah pertama, terutama 
untuk pelajar dengan intelektual rendah seperti siswa retardasi mental. Biasanya, 
hanya bahan yang tidak tersedia di buku, saya menggunakan gambar, karena buku 
yang mereka bawa penuh dengan gambar.(Since there are many vocabularies, then 
as teacher, it is necessary to choose the appropriate vocabulary for the junior high 
school level, particularly for low intellectual learner like mental retardation student. 
Usually, only material that is not available in the book, I use picture, since the book 
they are carrying was full by pictures). 
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Researcher :Lalu, apakah terdapat final exam seperti normal students? (Then, is 
there any final exam like normal students?) 
Teacher (T) :Mereka juga memiliki tujuan nasional seperti siswa normal, tetapi 
standar kesulitannya juga berbeda, dan sebagian besar ujian dalam ujian nasional 
mereka adalah jenis kosa kata, jadi ya saya juga harus memaksimalkan pengajaran 
bahasa Inggris saya sehingga anak-anak saya dapat lulus nasional ujian.(They are 
also have national aims like normal students, but the standard of difficulty is also 
different, and most of the exams in their national exams are vocabulary types, so yes 
I also have to maximize my English teaching so that my children can pass the 
national exam). 
Researcher :Apakah picture media dapat efektif digunakan untuk mengajar kosa 
kata untuk siswa mental retardation? (Is picture media effective to be used in 
teaching vocabularies to students with mental retardation?) 
Teacher (T) :Sangat efektif, karena dengan melihat gambar yang dapat mereka 
bayangkan, berbeda jika hanya diajarkan menggunakan penulis yang saya tulis di 
papan tulis, mereka akan mudah bosan dan tidak bisa membayangkan karena tidak 
tahu bentuknya.(Very effective, because by looking at the picture they can imagine, 
different if only taught using writer that I write on the board, they will easily bored 
and can’t imagine because it does not know the shape). 
Researcher :Bagaimana respons siswa dengan picture media yang digunakan? 
(How is the respons of students on the media picture used?) 
Teacher (T) :Siswa akan menunjukkan rasa penasaran mereka jika saya 
membawa beberapa foto baru yang penuh warna dan besar.(Students will show 
their curiousity if I bring some new pictures which are colorful and big). 
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